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INTRODUCTION

In a rapidly cnanging world, the impetus of development accentuates existing
disparities. Thus, there is an ever widening gap between industrialized and
developing countries, between developed and disadvantaged regions, between urban
areas which polarize the efforts of the centres of decision, siphon off the
greater share of available financial resources and, in their spectacular
transformations embody the results of progress - and rural areas - which, despite
the improvements being made there and the expansion of distance-reducing
communication and information media, are still resigned to their fate, isolated ry

and stagnant.

Awareness of this state of affairs has stimulated reflection on ways and
means of achieving integrated development. Indeed, industrialization and
agricultural modernization, socioeconomic structural change and rural development
may constitute complementary objectives in the planning of material and hasn't
resources. Such an approach would lead to a gradual reduction in inequalities
and an equitable redistribution of opportunities between the various groups. Pros

this point of view, a particular effort would be necessary, particularly in respect
of rural areas and the people who live in and develop tlem: The ultimate
criterion by which any system will be judged is the extent to which it is producing
educated and trained men and women in the numbers required and with the appropriate
attitudes, skills and enterprise needed for the total process of a changing and
developing rural society. 1/

Does this mean that equality of access of rural women to education can
easily be achieved? Women's contribution to rural development and their right to
education seem to be widely recognized. There is, however, a gap between word and
deed which must be filled: "Women ... can be powerful agents for change in
agriculture. This enormous potential is being increasingly recognized but much
conservatism still bars the way to equal educational opportunities for men and
women. 2/

While examining UNESCO's report on the access of women to out-of-school
education, at its fourteenth session (1960), the Commission on the Status of
Women noted that women in rural areas encountered particular difficulties. The
Commission therefore requested UNESCO to submit to it, at a subsequent session, a
report on education for women in rural areas. 3/

To that end, the secretariat undertook a survey on the access of girls and
women to education in rural areas and submitted a report thereon to the Commission
on the Status of Women at its seventeenth session (1963).

1/ World Conference on Agricultural education and Traini.g, Copenhagen, 1970,
FAO UNESCO -ILO Report RU/ALT/70/Vol.I, p. 65.

?/ Ibid., p. 104.

3/ See Official Records of the Economic and Social Cour4:i)..jgArt.ifth

Session,_ Supplement No. 7 (E/3360) resolution 10 (Y.II/r.
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The topicality of the problem of the education of girls and women in rural

areas; the interest the report aroused in the Commission on the Status of Women

and among non-governmental organizations, the Economic and Social Council's

concern to draw the attention of Member States and of intergovernmental and

non-governmental international organizations to the question by its resolution

961 D (XXX/I) of 12 July 1963 led the W!ESCO secretariat to undertake, as a

follow up to the reports on the access of women to education it regularly submits

to the Commission on the Status of Women, 1/ a survey on the equality of access

of girls and women to education in the context of rural development, the results

of which form the basis of this report.

In order to determine the prevailing situation, a questionnaire (annex I) was

sent to all States members and associate members of UNESCO.

By mid April 1972, 78 replies had been received from 72 member States and

six Non Self -Governing Territories. 2/

...,11 11.411411111 4111

1 Access to out of school education, to primary, secondary and higher

education, to education of women in rural areas, to the teaching profevsion, to

technical and vocational education, to literacy and a study on coeducation.

2/ (a) Member States

AFRICA: Algeria, Burundi, Cameroon, Dahomey, Gabon, Ghana,

Ivory Coast, Kenya, Liberia, Madagascar, Mali, Mauritania,

Niger, Nigeria, People s Republic of the Congo, Sierra

Leone, Sudan, Limited Republic of Tanzania.

AMERICA, NORTH: Barbados, Canada, Costa Rica, Cuba, Dominican Republic,

Guatemala, !Texico,Trinidad and Tobago, United States of

America.

AfTRICA, SOUTH Argentina, Brazil, Colombia, Paraguay Venezuela.

ASIA: Burma, Ceylon, Cyprus, India, indOnesia, Iran, Iraq, Japan,

Jordan. Kuwait, Laos, Lebanon, Republic of Korea,

Singapore, Syrian Arab Republic, Thailand, Turkey, Yemen.

EUROPE; Austria, Belgium, Bulgaria, Czechoslovakia, Denmark,

Federal Republic of Germany, Finland, France, Greece,

Hungary, Italy, Hata, Netherlands, Norway., Poland, Spain,

Sweden, Switzerland, United Kingdom, Yugoslavia.

US3R: Union of Soviet Socialist Republics, Byelorussian Soviet

RepUblic.

(b) Non-Self Governinl. Territories

Territories under. United Kingdom administration:

AFRICA: St. Helena.

N :Er.IC'A . V.ir in_ islands.

AMERICA, SOUTH: Falkland Islands.

OCEANIA: Gilbert and Ellice Islands, British Solomon Islands.

TLtritories under FrancoBritish administration:

OCEANIA: New Hebrides.
/...

_
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Twelve States and Territories 1/ replied ti at to a large extent the
questionnaire was not relevant to conditions in their country. In the case of
some of them (Barbados, Kuwait, Singapore, British Virgin Islands)

, the
distinction between urban and rural areas does not apply. In the case of others
(Denmark, Netherlands, Norway, United Kingdom, New Hebrides), the questions are
not relevant to their level of development and to their rural development problems
in particular. Some of the negative replies (Barbados, Costa Rica, Denmark,
Netherlands, Yugoslavia) also stem from the fact that there is already considered
to be equality of access to education for the population as a whole, withont
distinction as to sex or plree of residence. 2/ In addition, reference is made to
the lack of studies and statistical data relating to the access of girls to rural
educational establishments.

The present report is based mainly on the 66 detailed replies to the
questionnaire. All 18 countries were taken into consideration when compiling the
data used in the various statistical tables.

In the first part, the report attempts to describe the characteristics of
rural areas, the size of their population and the reasons for and the scope and
impact oi* the exodus from the countryside, particularly in so far as women are
concerned.

There follows a description of the present situation (characteristics of
educatintal systems, opportunities and difficulties encountered) with respect to
the accesses to education of girls and women in rural areas.

We essential factors of rural development and the extent of women's role
in this process (activities engaged in and employment opportunities depending on
the lc.fel of training) form the third part of the report.

in conclusion the education of women for rural development, their place in
literacy and agricultural education and training programmes make it possible to

certain features of the various countrIes. policies for the advancement
of 'al women., as they appear from the replies received.

eMil./
1/ Those countries whose names are underlined in the preceding foot-note.

2/ Some of these countries supply statistical data on their achievements in
ti,e field of education. In its reply, Barbados points out, inter alia, that the
degree of literacy in the country is from 96 to 98 per cent. The percentage of
C.rls attending primary and secondary schools is almost 50 per cent of the total
ziumber of children at school.

In Costa Rica s reply, achievements in rural education are illustrated by the
rnericula of two types of establishment for the training of rural supervisory
staff.

In its reply Denmark touches on a special aspect of the consequences of
rural development on the eihrlational syrtem as rwrlicultural mechanization
accelerates the exodus from the countryside a new need becomes apparent, namely,
the need to retrain the at icultural population for work in the industrial sector.

/
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T. RURAL AREAS

1. Definition of the rural area

The definition of the rural ar'a varies from country to country and in some
countries it may even vary from one census to another. United Nations demographic
statistics show that international standardization in this field would be

extremely difficult.

All but a few of the countries which replied give their own definition, belied

on one or more criteria.

The socio-economic criterion is the most widespread; it is used by 33

countries. 1/ Twelve of these 2/ characterize the rural areas simply by the method
of production and the predominance of agriculturalmorkers. The remaining 21

complete the description of the specific ecor-nic activities of rural populations
(agriculture, animal husbandry, fishing and sometimes crafts) by referring to otter

factors, mostly demographic, 3/ but also administrative, cultural and geographical.

Some countries 4/ feel that rural areas can be characterized by the demographic

criterion alone; others prefer to give a more complex definition. In all, 2?

countries refer to the demographic criterion: low concentration of housing,
agglomerations of not more than a given number of inhabitants, the figure set as
the upper limit varying from country to country (10,000 in Syria, 5,000 in Cameroon,

the Sudan, India and Iran, 3,000 in Parew,usy, 2,500 in the United States, 2,000 in

Argentina, 1,500 in Colombia, 1,000 in Ghana and Venezuela). The reply of France

states: "an administrative district is classified as rural when its principal
agglomeration has under 2,000 inhabitants or when, although there may be
2,000 - 5,0!)0 inhabitants living in agglomerations in the district, its population

growth is lower than normal". The Niger ton uses the rate of porulation growth

as a criterion.

:auritania, Guatemala, Burma, Ceylon, Cyprus, Jordan, Turkey anc; Finland define

rural areas simnly on the csis of administrative critcrir.; these criteria are also

taken into consideration, torether with other factors, in Laos, the Sudan and

Paraguay.

1/ Burundi, Cameroon, pahomgy,'Gabon, Kenya, Madagascar, Hall, Niger, Nigeria,
People's Republic of the Congo, Sierra Leone, Mexico, Trinidad and Tobago; Brazil,

Colombia; India, Indonesia, Iraq, Japan, Laos, Lebanon, Republic of Korea, Thailand;

Bulgaria, Czechoslovakia, Greece, Malta, Poland, Spain, Switzerland; USSR,

Byelorussian SSR.

2/ Those underlined with a continuous line in foot-note 1.

1/ Those underlined with a dotted line in foot-note 1.

4/ Thosa underlined in the following foot-note.

1/ Cameroon, ("talon, Ghana, Kenya, Niger, People's Republic of the Congo, Sudan;

Canada, Dominican Re ublic, United States; Argentina, Brazil, Colombia, Paraguay,

Venezuela; nd a, ran, Lebanon, Syrian Arab Republic; Austria, Czechoslovakia,

Federal Republic of Germany, France, Hungary, Poland, Sweden, Switzerland.
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Nigeria, the United Republic of Tanzania, Brazil, Paraguay and Thailand also
mention the shortage of health, social and cultural facilities as a characteristic
of rural areas.

Burundi, Brazil, Indonesia and Iraq point out that traditionalism is a
specific characteristic of rural populations.

Liberia regards as rural those areas which have not yet attained the level of
modern society; areas here illiteracy is still predominant; areas outside the
urban agglomerations. However, Yemen observes that there is no significaht
difference between rural areas and towns in that country.

Ita4 explains that administrative districts are classified as urban or rural
according to the following characteristics: "(a) working population, (b) level of
edncatioa of all inhabitants over 14 years of age, (c) population of the main town
of the district and (d) infrastructure".

India's description of a rural area is an illustration of a definition that
takes several criteria into account:

"Rdral areas are those areas where:

"(a) The density of population is under 1,000 per square mile;

"(b) The population of each unit of habitation is not more than 5,000,

"(c) Three quarters of the occupations of the working population are
agricultural; and

4(d) There are no newly founded industrial areas, large housing settlements
or places of tourist importance which have been recently served with civic
amenities."

As to the Falkland Islands, the Gilbert and Ellice Islands and the British
Solomon Islands (with the exception of the capital city), they are considered
entirely rural areas.

2. Size of rural populations

Although, given the diversity of their situations, the different countries'
definitions of a "rural area" are not strictly comparable, it is nevertheless
true that, according to the estimates of the United Nations Population Division, 1/
62.0 per cent of the world's population lived in these ill-defined areas in 1970.

Annex II shows the most recent data - as far as they exist - on the number
and size of the rural population in each of the countries that replied to the
inquiry. Singapore, which is entirely urbanized' ccording to its reply, is not
included in the table.

1/ UnitA.Nations Monthly Bulletin of Statistics, November 1971, p.
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The table below gives, on the basis of these data, a breakdown of countries

according to the size of their rural population. In half these cases the rural

population constitutes over 60 per cent of the total population. It will be seen

that this breakdown illustrates the situation in the various regions: in Africa

and SouthEast Asia the rural population usually makes up over 80 per cent of the
population; in the Middle East, with the exception of Iraq, the rural population
Constitutes 50 to 80 per cent of the population; in European countries, with the
exception of the Federal Republic of Germany and Yugoslavia, the rural population

constitutes less than 6o per cent of the population; the two most advanced
countries of North America, Canada and the United States, are among the most

urbanised nations. As to the other countriea of the Americas, both North and
South, in this respect they show a very wide range of situations which is not
entirely unrelated to the different demographic criteria adopted in each case.

If, in addition, see examine the breakdown of the rural population according
to sex in annex II, we see that, as a rule, in the Americas and Furope more men
than women stay in the countryside, whereas in Africa and Asia men outnumber
women in the towns and the women are frtquently left to do the agricultural work.

3. The exodus from the countryside

ii.1201221121122a{SMILLAILYNIONIa.

In a number of countries the exodus from the countryside, which is a

universal and irreversible phenomenon, seems to be a natural consequence of

economic development.

Thus, in the case of 25 countries 1/ which replied to the inquiry, the
migration cf people from the countryside to the towns does not seem to constitute

an obstacle to rural development. India states that, following the mechanization
of aviculture, the need for manpower in rural areas has lessened. For the sass

reason and because of increased productivity, departure of people from the

countryside is considered quite natural in the USSR. In Canada there is a two -way

migration: towards the towns, on the one hand, and, on the other, towards the
rural areas where there is lumbering, mining and so on. Belgium considers that

"this exodus of rural population, by taking away surplus manpower from the
countryside, opens the way for more harmonious development and even, in some

respects, for industrialization of agriculture".

1/ Burundi; Canada; Paraguay; Burma, Ceylon, Cyprus, India, Iran, Japan,

Turkey, Yemen; Austria, Belgium, Bulgaria, Federal. Republic of Germany, Greece,

Hungary, Malta, Poland, Switzerland; USSR, Byelorussian SSA; St. Helena, Falkland

Islands, British Solomon Islands.
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Figure 1. Breakdown of countries according
to percentage of rural population
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Table 1

% of rural population

Regional breakdown of countries according to percentage
of rural population (based on the table in annex II)

P.egion

Percentage of rural population

Under )40 40-59 60-79

AFRICA Algeria
Cameroon
Gabon
Ghana

People's Pe-
public of
the Congo

Burundi
Dal omey

Kenya
Madagascar
Mali
Mauritania
Nigeria
Sudan

United Republic
of Tanzania
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Percentage of rural population

Region Under 40 40-59

,
60-79 80 and 01,

moan AM: RICA Canada
United States

Cam
Mexico

.

Costa Rica
Dominican
Republic

Guatemala

Barbados
Trinidad and

Tobago .

SOUTHANNRICA Argentina
Venezuela

Brazil
Colombia

Paraguay

..:...--......

ASIA Japan Iran
.Iraq

Jordan

Cyprus
Kuwait
Republic of

Korea
Syrian Arab
Republic

Turkey

Ceylon
India

.

Indonesia
Laos
Thailand

EUROPE Belgium
France
Malta
Netherlands
Sweden
United Kingdom

(England and
Wales)

United Kingdom
(Scotland)

Austria
Bulgaria
Czechoslovakia
Denmark .

Finland
Greece
Hungary
Italy
Norway
Poland
Spain
Switzerland
United Kingdom

(Northern
Ireland)

Federal
. Republic of
Germany

Yugoslavia

.

USSR USSR
Byelorussian
SSR

OCEANIA British Solomon
Islands

.1=111
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(b) Impact on rural development

Thirty-seven of the replies 1/ mention the exodus of the rural population
towards the towns as a serious obstacle to rural development.

The countries that mention the impact of the exodus from the countryside on
their development note, on the one hand, its selective nature - it is geoerallY
the best elements of the rural population who migrate - and, on the other, the
resulting labour shortage.

Selective exodus

"It is generally the most dynamic people who leave the rural areas"
(Cameroon); "the countryside is being stripped of able-bodied people" (Dahomey);
"the st.ong and fairly educated form the bulk of migrants" (Sierra Leone);
"the young, particularly the better-educated, leave for the towns" (Indonesia);
"the skilled" (Thailand); "the young, including the most enterprising and capable"
(France).

In all, 22 replies 2/ refer to that aspect of the exodus from the countryside.

This exodui sometimes results in demographic imbalances in the affected
areas: "unequal distribution of the population by age and sex" in the People's
Republic of the Congo; "masculine celibacy" in France owing to the departure of
the women; changes in the distribution of the population by age in Czechoslovakia.

Thus the rural areas are deprived of people "who could help promote
development" (Cameroon). Mali emphasizes that the exodus takes away "able bodied
workers and this acts as a brake on economic growth and agricultural development".
The Sudan emphasizes an important aspect of selective depopulation, "lack of
cJmmunity leadership che to the drain of educated people who seek better imps
in towns". Guatemala points out thet those who leave "in search of better
prospects" and manage to obtain a p:.sition are lost for rural. development, sine.
they lose the very qualities which could be used for that development. It is the
ones with the most initiative who leave (United States).

Those who remain, generally the less educated (United States, Republic of
Korea), often the illiterate (Sudan), generally the oldest, have greater difficulty
in assuming responsibility for the changes which are essential if rural areas are

1/ Cameroon, Dahomey, Gabon, Ghana, Ivory Coast, Kenya, Liberia, Madagascar,
Mali, Mauritania, Niger, Nieeria, People's Republic of the Congo, Sierra Leone,
Sudan, United Republic of Tanzania; Dominican Republic, Guatemala, Mexico,
Trinidad and Tobago; Argentina, Brazil, Colombia, Venezuela; /nemesia, Iraq,
Jordan, Lebaron, Republic of Korea, Syrian Arab Republic, Thailand; Czechoslovakia,
Finland, France, Italy, Spain; Gilbert and Ellice Islands.

2/ Cameroon, Dahomey, Gabon, Mali, Nigeria, People's Republic of the Congo,
Sierra Leone, Sudan; Mexico, Trinidad and Tobago, United States; Argentina,

Venezuela; Indonesia, Jordan, Republic of Korea, Thailand, Turkey; Finland, Prance,

Italy, Spain.
/000
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to evolve rapidly, since their ancestral habit2 have a greater hold on them. They

"ear, little about progress" (Dahomey) and they "do not care how uneconomically

their farms are being run" (Kenya). Brazil points to another characteristic

problem for certain categories of people who remain in the countryside: "the

Marginal state of those whose education is unsuited to their environment and

of those who return frustrated, having been unable to find employment in the

towns''.

;tabour shortage

The labour shortage resulting from the exodus from the countryside often leads

to a drop in productivity; this is mentioned by 28 countries. :7/

Ghana observes that the exodus tenders the implementation of rural development

projects. The Sudan remarks that the drop in productivity in rural areas is due

to the migration of skilled workers. Mauritania holds the depopulation of the

countryside responsible for "the dislocation of economic plans" and Liberia

attributes the food shortage to "the exodus and the refusal to work and improve

the soil".

Finland states that the productive part of the population moves out,

resulting in inadequate exploitation of natural resources, unfavourable economic

development accompanied by increasing expenditure on social welfare.

Nigeria too mentions the many consequences of the exodus from the countrysides

"Commerce decreases, land is left fallow, homes deserted and left in ruins.

Attention is paid to places of denser population by both Government and private

enterprises."

Lebanon refers to another aspect of the economic imbalance: "the exodus from

the countryside empties the rural areas, and the secondary and especially the

tertiary sectors in the towns gain by it. The Syrian Arab Republic points out a

complementary aspect of the movement of rural labour, namely, the "flow of capital

and skills towards the towns".

Guatemala describes two kinds of internal migration taking place in that

country: "the major exodus" (from the high plateaux towards the coast) of

temporary workers who come and go periodically and the "minor exodus" (from the

countryside to the towns) of persons who settle in the towns; it is noted that, in

addition to the problems the exodus causes for the people who remain in the

countryside, "the large groups of temporary workers are deprived of public services

owing to their constant coming and going".

1/ Cameroon, Dahomey, Ghana, Ivory Coast, Kenya, Liberia, Madagascar, Mali,

Mauritania, Nigeria, People's Republic of the Congo, Sierra Leone, Sudan,

United Republic of Tanzania; Dominican Republic, Mexico, Trinidad and Tobago,

United States; Argentina, Colombia; Iraq, Republic of Korea, Syrian Arab licrubliu,

Thailand; Czechoslovakia, Finland, Spain;' Gilbert and Ellice Islands.
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Other unfortunate consequences of the exodus from the countryside are
presented in some replies: France mentions "the transform' etion of certain rural
areas into 'dormitories' of industrial agglomerations".

Jordan deplores the fact that "people sent on scholarships refuse to return
to serve in their villages although the terms of their scholarship contract
specify that clearly".

On the whole, the countries most affected by the exodus from the countryside
mention their anxiety at this phenomenon so fraught with consequences. In that
connexion the Ivory Coast's reply is significant: "The exodus is of disturbing
proportions: from 1960 to 1965, 17,000 persons migrated yearly from the
countryside to the towns; from 1965 to 1970 the figure rose to 30,000 and in 1975
it will top 50,000. At this rate the 'rural di! .ricts' will soon be empty and
implementation of certain rural development operations may encounter serious
difficulties."

(c) Behaviour of women

EXtent of the exodus of women from the countryside

For the great majority of countries 1 the exodus from the countryside dots
not affect women more particularly than men, although women are just as much
involved as men.

In Madagascar, the United Republic of Tanzania, the Dominican Republic,
Trinidad and Tobago, the United States, France and Hungary more women than men
leave the nountryside.

In Czechoslovakia the situation is more complex, for there, in regions close
to the major centres of heavy industry, the number of men leaving the land is
higher than the number of women whereas in regions fax from industrial - centres
the opposite is true. These migratory movements are therefore caused by different
forces: for men the force involved is the attraction of the industrial centres,
whereas for women it is the desire to flee the countryside.

1/ Burundi, Cameroon, Gabon, Ghana, Ivory Coast, Kenya, Liberia, Mali,
Mauritania, Niger, Nigeria, Sierra Leone, Sudan; Canada, Guatemala, Mexico; Brasil;
Burma, Ceylon, Cyprus, India, Indonesia, Iran, Iraq, Japan, Jordan, Laos, Lebanon,
Republic of Korea, Syrian Arab Republic, Thailand, Turkey, Yemen; Austria, Belgium,
Bulgaria, Federal Republic of Germany, Finland, Greece, Italy, Malta, Poland,
Spain, Switzerland; USSR, Byelorussian SSR; Falkland Islands, Gilbert and Ellice
Islands, British Solomon Islands.
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Reasons for the exodus of women from the countryside

There are many reaions why girls and women leave rural areas for the towns;
the most common being their low income or the lack of employment opportunities
which encourages them to leave in search of work. 1/

Industrial posts attract rural women in Bulgaria, Czechoslovakia and taa USSR.
The quest for non-agricultural employment is the reason underlying the trend in

Austria and Hungary. Teaching and public health posts lead Jordanian women to

leave the countryside. Among the reasons for the exodus of women from the
countryside in the Federal Republic of Germany and Switzerland are the attractions
of regular working hours in the towns and week-end rest days.

The United States reply refers to the exodus from the countryside as a result
of labour market developments (decline in employment opportunities in agriculture

and light industry, merging of farms into larger units and simultaneous increase in

employment opportunities in the towns).

Rural girls and women in Guatemala go to the towns to seek employment suited

to their qualifications: domestic work for the illiterate, commerce and industry
for those who know how to read and write (52 per cent of industrial workers in the
capital are migrants, according to an official survey), government services for
those who manage to complete their training.

A special feature of the migration in Mali is the seasonal exodus which
occurs after the harvest and lasts for only a few months. The reasons given are

"low family income" and the need to earn enough "to buy better clothes and to pay

the family's taxes".

In several countries, the discomforts of the rural areas or the attraction of

urban comforts influences women in their decision to migrate. 2/ Spain's reply

refers to the lack of telephones, water and drainage in many cases. The

Syrian Arab Republic mentions the absence of essential living conditions: water,

electricity, social services.

NNW

1/ Forty-six countries gave these reasons in their replies: Burundi,

Cameroon, Dahomey, Gabon, Ghana, Ivory Coast, Ke w, Liberia, Mali; Mauritania,

Niger, Nigeria, Sierra Leone., Sudan, United Republic of Tanzania; Canada,
Guatemala, Mexicc, Trinidad and Tobago, United States; Argentina, Br, azil, Colombia,

Venezuela; Cyprus, India, Indonesia, Iran, Japan, Jordan, Lebanon, Republic of Korea,

Arab Thailand, Turkey; Austria, Czechoslovakia, Federal Republa-
of Germany, Finland, ealmgmriow and uncertain income"), Greece, Hungary, "WE,
Ept USSR; Gilbert and Ellice Islands.

2/ This applies to the countries that are underlined in the preceding foot-note

and to Madagascar, the People's Republic of the Congo, and Poland.
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It is not only the living conditions that are at fault in the countryside;
working conditions are equally bad (according to Madagascar's reply, modern
equipment is lacking) and this is another reason why girls and women leave in
search ')f more agreeable employment. 1/

A strong motive for rural girls to leave for the towns is the desire to obtain
an education: to study or become an apprentice, thereby improving their chances
of advancement. Since rural areas are generally underprivileged with regard to
schooling, girls wishing to improve their standards frequently have no alternative
but to emigrate. 2/ Austria states that girls wish to attain a higher level of
education that will enable them to have access to non-agricultural employment.
In the Ivory Coast, 43.3 per cent of migrants want to learn a trade and
25.4 per cent want to study. Switzerland cites "the opportunity to improve ones
skills and make progress, which is open to all persons with a modicum of ambition
and character" among the major reasons for the exodus of women.

The lack of adequate social and cultural infrastructure and the restricted
leisure activities available in the countryside are additional reasons for girls
to leave for urban areas.

The exodus of women from the countryside is often closely connected with that
of men. Women migrate to the towns to get married (Cameroon, Dahomey, Ghana,
Mauritania, People's Republic of the Congo; Canada, Trinidad and Tobago; India,
Iran, Japan; Austria, Czechoslovakia, Spain; USSR) or to follow their husbands
(Liberia, Mauritania, United Republic of Tanzania, Guatemala, Venezuela; India,
Iran, Iraq, Jordan, Turkey, Yemen; Greece, Gilbert and Ellice Islands) and
sometimes to escape them (Nigeria cites broken marriages as one of the reasons for
their leaving), and are consequently involved in the migratory movement of men.

Some replies give an inkling of the desire for happiness which prompts rural
women to emigrate to the towns: "the search for a better future" (Sierra Leone),
the hope to "live better" in the towns (Lebanon), "the desire of the villagers for
a better life and the hope that it can be achieved in the towns" (Turkey), "a
taste for adventure" (Niger), "the need to escape" (Brazil), "a simple curiosity"
(Venezuela).

1/ Gabon, Liberia, Madagascar, People's Republic of the Congo; Colombia; Japan,
Republic of Korea; Federal Republic of Germany, France, Italy, Malta, Poland, Spain.

2/ Cameroon, Dahomey, Ghana, Ivory Coast, Kenya, Nigeria, Sierra Leone;
Canada, Guatemala, Mexico, Trinidad and Tobago, United States; Argentina, Colombia,
Venezuela; Cyprus, India, Indonesia, Iran, Iraq, Jordan, Thailand; Czechoslovakia,
Greece, Switzerland; USSR, Byelorussian SSR.

3/ Cameroon, Ghana, Madagascar,; Sierra Leone; Dominican Republic; Argentina;
Indonesia, Syrian Arab Republic; France, Italy, Poland, Spain; Falklard Islands.



J

E/CN.6/566/Rev.1
English
Page 17

Sometimes departure confirms a break with the traditional rural environment

and is e. mark of the desire of younr people for independence and freedom from

parental authority. 1/ The reply of the People's Republic of the Congo indicates

the importance of this aspect of the exodus of women from the countryside among

the motives peculiar to girls:

"(a) Work in fields and market gardens which tends to make girls age more

quickly.

() Bride-price is often high, reducing. their chances of marrying young men

of their own generation.

(c) Escape fro taboo customs.

(d) Conflicts with the traditional environment, sorcery.

(e) Attraction of the town",

The reply from Gabon gives a complete list of the reasons why girls leave the

countryside:

"(a) Living conditions are more agreeable in the towns than in the villages.

.(b) Work is not so hard and is better paid (administration/commerce).

(c) Escape from the xestraint of the family and tribal group (emancipation).

(It should be noted that married women are less likely to migrate to the

towns than unmarried girls and young women.)" 2/

The main reaqcns for the exodus are:

"The lack of intellectual and vocational training suited to the

social and economic environment; the vacuum brought about by the

exodus of young men of their own age ...",

1/ Gabon, Liberia, Nigeria, People's Republic of the Congo; Brazil;

Indonesia; France, Italy.

2/ This observation also appears in the reply from Cameroon.
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(d) Evolution of the phenomenon

Almost all the replies 1/ state that an increase in the exodus from the
countr-lide has been observed in recent years. Cyprus says that the increase has
been slir:ht and the exodus has been ''confined to the poorest villages, especially
those on the hills`' .

Fourteen of these countries 2/ support this statement with references to
surveys or censuses; some even r,ive figures. For example, the population of the
capital of the Dominican Republic, which was less than 400,000 in 1954, had almost
doubled by 1971. The rural population of Colombia has diminished during the past
20 years by a good third (1951 = 60 per cent; 1971 mg 40 per cent); in Turkey it
decreased from 71.2 per cent in 1955 to 65.3 per cent in 1965; in France, from
44 per cent in 1954 to 34.6 per cent in 1068: in Greece, from 68 per cent in 1940
to 58.4 per cent in 1961. Over 500,000 persons have left rural areas in
Czechoslovakia during the past 10 years.

ThP U.Ated States makes a distinction within rural areas between agricultural
regions 'And non-agricultural regions. Population movements are in one direction
only, but of two kinds: from agricultural regions to non-agricultural rural
regions or towns and from non-agricultural rural regions to the towns. The number
of perso%a who moved between 1965 and 1969 is estimated at 1 million per year.

Some countries 3/ merely refer to the simultaneous increase of the urban
population and decline of the rural population.

Seven replies (Gabon, Liberia, Sudan, India, Japan, Republic of Korea, Malta)
refer to industrialization as a factor which accelerates the increase in the exodus
from the countryside.

Five other countries (Burundi, Kenya, Nigeria, People's Republic of the Congo,
Sierra Leone) consider that the improverent in school enrolment, particularly
for girls, has caused the movement away fr, m rural areas.

Canada and the Federal Republic of Germany refer to regional differences
which made it impossible to give an exact reply concerning the possible increase
in the exodus from the countryside.

1/ Burundi, Cameroon, Gabon, Ghana, Ivory Coast, Kenya, Liberia, Madagascar...I
lauritania, Niger, Nir,eria, People's Republic of the Congo, Sierra Leone, Sudan,
United Republic of Tanzania; Dominican Republic, 3uatemala, Amigo, Trinidad and
Tobao, Unit:A States; Arrrentina, Brazil, Colombia, Venezuela; Ceylon, Cyprus,
indiri, Indonesia, Iran, Japan, Lebanon, Republic of :orea, 2yrian Arab Republics,
Thailand, "urkey, ,Temen. Austria Czechoslovakia, Finland, France, Greece, Italy,
qpain Gib -m.t and Ellice Is)anus, British Solomon 1: lands.

2/ Underlined with a continuous line in the precedinc foot-note.

3/ Underlined with a dottpd line in foot-note 1 above.

I
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Only countries (rali, Burma, Iraq, Belgium, Bulgaria, Hungary,
Switzerland, Falkland Islands) state that they have not observed an increase in

the phenomenon. Iraq's reply states that this is due to the measures adopted

by the Government. Belgium's reply indicates that the moderdization of the

countryside has the effect of retainin7, more and more young; married couples

in places which are easy of access".

Figure 2 1/ shows the annual growth rates of the urban and rural population

in the countries which replied to the inquiry. The growth rates reflect the

increase resulting from the birth rate as well as that resulting from migration.

Obviously the latter is responsible for the differences between urban and rural

areas.

.Regional profiles are apparent in figure 2: the differences between urban

and rural populations are more marked in Africa, Asia and Europe but less evident

in the Americas, where there is.also the greatest variety of situations.

Growth rates in Europe show remarkable unity: those of urban populations

are moderate and very similar (exc'pt in Bulgaria and Yugoslavia), while rural

populations are on the decline even in absolute values (with the exception of

Norway), since rates are negative. There are also negative growth rates among

rural populations in the two most developed countries of North America, Canada and

the United States, as well as in Japan, Argentina, Cyprus and Trinidad and Tobago.

It is evident from the replies received that rural populations - which are

in the majority in most countries - are faced with a complexity of problems

throughout the world. Changes in economic structures, harsh living conditions

in the countryside and the lack of adequate schools and social and cultural

facilities, all combine either to persuade women to follow men in a movement

which most countries consider an obstacle to rural development or keep them in a

situation which, although accepted, is not necessarily acceptable.

That is the role of education in this context?

1/ Prepared on the basis of data contained in the United Nations Monthly

Bulletin of Statistics (November 1971) and of estimates and projections by the

United Nations Population Division. Since these estimates and projections are kept

under constant revision, the data cannot always be in agreement with those

contained in other United Nations publications.

Urban and rural populations are generally determined according to the

definitions adopted by the different countries in their last censuses; the few

exceptions are noted in the Bulletin.

Figure 2 does not include Kuwait and Malta, whose annual growth rates

diverge substantially from those of other countries: 9.5 and 8.0 for the

rural and urban populations of Kuwait; -0.3 and -4.8 for those of liana.
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Annual rrowth rates of the urban and rural population
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II. EDUCATION OF GIRLS AND W0gEN IN RURAL AREAS

Education was for long regarded as the only means of overcoming difficulties
and creating conditions which would make it possible to rationalize the disparities
between rural and urban areas within the framework of over-all economic and social
development. The mediocre results obtained from various educational formulae
applied in rural areas has provoked thought about the matter and led to new
experiments.

1. Adaptation of the educational system to rural life

Under present circumstances, it is necessary to establish whether education is
tackling the special problems of rural areas and to what extent it is meeting the
needs of the people tied to the land.

(a) General educational curricula and introduction to rural activities

Thirty-five J of the countries which replied to the questionnaire stated that
their general educational curricula included an introduction to rural activities,
whereas 20 others 2/ did not. There was no information from the other 11 countries.

The subject-matter included in the introduction was fairly varied: most
frequently 3/ it consisted of aspects of agricultural education, sometimes
supplemented by practical work in gardening or animal husbandry in the school
grounds.

Homecraft or home economics form part of the general education in 13
countries. 4/

1/ Burundi, Ghana, Kenya, Liberia, Madagascar, Mali, Mauritania, Niger,
Nigeria, Sierra Leone, United Republic of Tanzania; Guatemala, Mexico, Trinidad
and Tobago, United States; Paraguay; Burma, Ceylon, Cyprus, India, Iran, Japan,
Laos, Republic of Korea, Thailand, Turkey; Finland, France, Poland, Switzerland;
USSR, Byelorussian 3SR; St. Helena, Gilbert and Ellice Islands, British Solomon
Islands.

2/ Cameroon, Ivory Coast, People's Republic of the Congo; Argentina,
Venezuela; Indonesia, Iraq, Lebanon, Syrian Arab Republic, Yemen; Austria, Belgium,
Czechoslovak:a, Federal Republic of Germany,, Greece, Hungary, Italy, Malta, Spain,
Sweden.

3/ Burmdi, Ghana, Madagascar, Mauritania, Niger, Nigeria, Sierra Leone,
United RepubLic of Tanzania; Guatemala, Ilexico, United States; Colombia, Paraguiy;
Ceylon, Cyprus, India, Iran, Japan, Laos, Thailand, Turkey; Finland, Poland; USSR,
Byelorussian :'SR' St. Helqns, lilbert and Ellice Islands, British Solomon Islands.

4/ Burundi, Liberia, Mauritania, Sierra L 'le; Guatemala, Trinidad and
Tobago, United Etates: Paraguay; Ceylon, Iran, Thailand; Poland, Switzerland.
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There is an introduction to the study of rural economy in the curricula of
the United States (where rural management is also taught), Trinidad and Tobago,

India and the Falkland Islands. This subject-matter is included in the curricula

of teachers' colleges for rural areas in Ghana. Forestry economics is optional in

Finland.

An introduJtion to handicraft techniques and sewing is included in the
general education in Ghana, Liberia, the Sudan, Trinidad and Tobago and Ceylon.

Health education and concepts of nutrition are taught in Burundi, the United
States, Guatemala, Trinidad and Tobago, Iran and Laos.

Recently, the general education curricula in Kenya have included an

introduction to rural activities; the formula is at the experimental stage.
Belgium's reply indicates that "the updated curricula now include options" on

topics providing en introductio6 to rural life.

In the USSR and the Byelorussian SSR, the practical manual work included in

polytechnic curricula provides a variety of options which make it possible to

adapt the content of this work to an introduction to rural life.

In Poland, subjects su as plant cultivation, animal husbandry and home
economics are dealt with 'from primary school onwards in courses of practical

vocational training.

The teaching of biology, genetics and rural crafts constitutes an introduction

to rural life in Mexican schools. In Japan, notions of agriculture and rural life

form part of the subject-matter of the "social studies" includedin the first-cycle

courses taken by secondary-school students.

Political education in the United Republic of Tanzania is thought to introduce
young people to rural activities. Social sciences are taught for this purpose in

Thailand. Out-of-school activities are devoted to this end in Burma.

Some replies (Colombia, the Republic of Korea, France) indicate that general

education in rural areas often makes use of examples from the area in question and

that it is the teacher's responsibility to adapt it as and when necessary.
Turkey's reply states that agricultural education is not as important in urban

schools as in rural schools, where it is provided with a practical bias within the

framework of the science and social science curricula.

(b) Curricula specificall intended to introduce _iris to rural activities

The replies received to this question were extremely heterogeneous and hardly

permitted of comparison. Countries either referred to curricula in terms

of general education - and often replied that there were none specifically
intended for girls (particularly the Republic of Korea, the Federal Republic

of Germany, Italy, the Falkland Islands and the British Solomon Islands) - or to
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.out-of-school activities (India, Iran, Greece), vocational training for women (Mali,
People's Republic of the (.ongo) or strictly to agricultural training (France,
Laos, 2/ Poland 3/).

Thirteen countries 4/ mentioned home economics and housecraft programmes.

Eleven other countries 5/ referred to various agricultural education programmes
which would introduce girls to rural activities. Thailand mentions visits to the
fields to complete the pupils' rural training. In Japan, agricultural holm:craft
is included in the curricula of advanced secondary schools (women's rural option).

Handicrafts and various trades are taught to girls in Liberia, Kenya, Nigeria,
Guatemala, :exico, Trinidad and Tobago, Colombia, Ceylon and th.: Gilbert and Ellice
Islands. Sewing is part of the curricula in Burundi, Ghana, Liberia, the Sudan
and the United Republic of Tanzania.

In Bulgaria, rural economics and economic geography of the country introduce
girls to rural activities.

1/ Short courses: Three years - Agricultural Apprenticeship Certificate
General girls option

Four years - Vocational Training Certificate (home
economics and rural economy)
Option: agricultural and pare- agricultural

agencies
Option: agricultural enterprises and rural

environment

Long course; Five years - Agricultural Technician Certificate (home and
rural economics)
Option: practical agricultural techniques

and home economics
Option: rural communities

Short hizier course: Higher Agricultural Technician Certificate in
,.r!ricultural economy and agricultural

techniques for women (training for women
ajricultural and hone economics advisers).

2/ Curricula for training women rural leaders in the home economics school at
Vientiane.

3/ In agricultural training schools - based on the primary school curricula of
eight grades - subjects are taught specifically ;r1 order to introduce girls to rural
domestic wor%: nractical and technical wor', home economics, cooking: and sewing,
narial and child health.

4/ Burundi, Caileroon, qh,'.na, Liberia, Mauritania, Sudan; Guatemala,

Trinidad and 1:otiago, wlombia; Thailand, Turkey; Federal Republic of Germany,
Gilbert and "nice ";land : :.

Burundi, Canroon, Kenya, "auritanin, United Republic of Tanzania;
nmatennla, '1e4ico, !:qr-la, Cyprus; Byelorussian SSR: Gilbert and Ellice Islands.
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The reply of the Byelorussian SSR states that programmes of practical manual
work adapted to the urban or rural milieu include special training for girls

in agricultural work, rural services and other subjects.

The reply of the Federal Republic of Germany told of the experience gained
with an egalitarian ccncept of school curricula: "do such programmes (specificail)

intended as an introduction to rural activities for girls) exist or are envisaged.

In schools providing general education, boys and girls either already receive

housecraft lessons or such lessons are envisaged."

(c) Differences in the educational sales between rural and urban areas

Does the educational system in rural areas differ from that in urban areas

and, if so, what are the differences?

Most countries 1/ con0.4ered that no basic difference was noticeable between

the educationa' systems in rural and urban schools. The People's Republic of the.

Congo found this fact regrettable: "The educational system in rural areas is not

different from that in urban areas. This is one of the reasons why our

educational system is inappropriate. Rural children receive a general education

similar to that given to town children. Attempts have nevertheless been made to

adapt education to rural life, but without much success; a new approach is now

being formulated."

Some replies 2/ mentioned certain special features and inadequacies which

characterized rural schools, without, however, concluding that they reflected a

difference in system.

Thirteen countries 3/ stated that the system in rural areas differed from that

in urban areas, and gave some information in that connexion.

In the first place, structural differences were mentioned. According to the

replies, the one-teacher school is characteristic of the rural areas of Cameroon,
Guatemala (where most primary schools in rural areas have only one teacher to take

care of two, three, or even six classes), Turkey (where the "unified" class system

used in rural areas would appear to result from the lack of teachers), the Federal

Republic of Germany and Italy (where the "multiclass" school with a single teacher

teachinl three or five elementary classes at the same time is frequent). In

1/ Burundi, Ghana, Ivory Coast, Madagascar, Mali, Mauritani.a Nigeria,

People'n Republic of the Congo, Sierra Leone, United Republic of ':ellzania Trinidad

and Tobago; Argentina, Brazil, Paraguay; Burma, Ceylon, Cyprus, In6,nesia, Japan,

Lebanon, Republic of Korea, Syrian Arab Republic, Yemen; Austria, Czechoslovakia,

Finland, France, Greece, Hungary, Malta, Spain; St. Helena, British Solomon

Islands.

2/ Cameroon, Kenya, Liberia.; Canada; Venezuela; India, Jordan; Belgium, Poland,

Sweden; USSR, Byelorussian SSR.

3/ Nicer; Guatemala, Mexico, United States; Colombia; Iran, Iraq, Laos,
Thailand, Turkey; Federal Republic of Germany, Italy, Switzerland.
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Sweden, sparsely populated areas have schools designated as "type B", which have
onL teacher frr two or more classes. Schools with only a few pupils and a small
number of teachers are reported in certain rural areas of the USSR.

In Prl-Ind, "agricultural education is specific in rural areas. It is so

timed as to enable students to take part in productive work, especially during the
periods when agricultural work is done."

Some countries' replies to the questionnaire give precise information on the
educational system. For example, in rural areas the incomplete schools of Laos
and Colorbia (approximately 17,000 in the latter), the low density of the school
network and lack of schools for backward children in the Federal Republic of
Germany, the scarcity of secondary and vocational schools in Switzerland, the
complete lack of secondary establishments in Laos - which did report the existence
of rural community education centres - were indicative of a basic structural
difference or at least of changes in the educational system on contact with the
rural envimnment.

What is the content of the curricula offered?

Some countries note differences in the curricula between urban and rural
schools which, in most cases, 1/ reflected the necessary adaptation to the
different surroundings.

Switzerland states that rural curricula are adapted for teachers who were
lass specialized than those in the towns. In the Bylorussian SSR, the only
curricula adapted to meet specific environmental conditions are thole Which
involve rfractical manual work.

The United States reply emphasizes the effects of the differences in
curricula content between urban and rural schools as far as individuals are

conerned:

"The curricula offered in the rural schools, particularly the small
schools, are more limited in scope ... Urban schools offer students a

wider range f subjects ... Programmes in rural schools frequently are not

lesiilled to serve the needs of students in rural areas and to prepare them
emrloyment in urban nreas.

"The score of the rural high school educational programme consists of
nreemployment training predominantly in vocational agriculture and home
..:conoics, although it has been shown that only one out of 10 youths go
into. agricultural related occupmtions."

There is therefore a need to change the curricula to achieve a balance
1;etwecl r.eneral education and vocational training.

111111,11. adma.M....100.

"Mexico; Cols-As; 'Thailand; Turkey.
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Fifteen countries 1/ cuLsider the qufaity of education in rural schools

inferior to that in urban schools. finst of these countries J mention the

inadequate qualifications of the teachers appointed to ,rural schools. The

Laotian reply states: "inadequate quality of the teaching staff in village

schools which absorb the majority of less qualified teachers".

Iraq, Thailand and the Federal Republic of Germany also mention the scarcity

of teachers in their rural areas.

Nineteen replies 3/ mention inadequate material facilities in rural schools:

shortage and bad quality of premises (Cameroon, Kenya, Niger, Colombia, Iraq),

inadequate buildings and equipment (fq.exico), insufficient educational facilities

and materials (Liberia), lack of sanitation, water and light (Colombia, difficulty

in securing textbooks (Cameroon, Thailand), inadequate furniture (Colombia),

laboratories, libraries .1.nd equipment generally which left much to be desired in

most of these countries.

Canada notes a positive trend in this field: "In principle, there is no

difference. In practice, the quality of instruction and standard of facilities

need to be better in urban areas. The differences have been largely eliminated

over the last 20 years."

The Federal Republic of Germany also refers to efforts to improve the

standard of education in rural arena.

2. Access of rural girls and women to education

From a number of replies it would appear that rural areas are both

quantitatively and qualitatively underprivileged in the field of education. What

remains to be ascertained is the extent to which the female population manages

to benefit from the opportunities offered by the school system or out-of-school

education in the rural context as it is now defined.

(a) Illiteracy in rural areas

Irrespective of the over-all educational level of each country, literacy and

school attendance rates are still lower in rural than in urban areas.

1/ Cameroon, Kenya: Canada, Guatemala, Mexico, United States; Colombia;

India, Iraq, Laos, Thailand, Turkey; Federal Republic of Germany, Switzerland;

USSR.

2/ The countries underlined in the preceding, foot-note.

1/ Cat,,.roon, Kenya, Liberia, Canada, Guatemala, Mexico, United States;

Colombia, Venezuela; India, Iraq, Jordan., Thailand, iluri..uy; Fudural Republic of

Germany, Italy, Switzerland; USSR.
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Data on the illiteracy rate by sex in urban and rural areas were obtained cnly
for 15 countries, and the relevant percentages were established for only 10 of
them (annex III). Sources are varied and the census year ranges from 1953 for
Ceylon to 1970 for Venezuela.

The differences in the over-all percentage of illiterates between urban and
rural areas are very marked: in India (1961) and Greece (1961) rural illiteracy
is proportionally twice that of urban illiteracy; the gap is even greater in
Guatemala (19641 Mexico (1960) and Bulgaria (1965) and above all in Costa Rica
(1963) and Venezuela (1970), where the percentage of illiteracy in rural areas is
three tires higher than in urban areas; in the United States (1959,, Japan (1960)
and ilua:ar. (19O0), t _ice. ronces between urb.n nnd rural areas is ereat but

the illiteracy rate is low; in Cyprus (1960), on the other hand, the differences
between urban and rural areas are less marked but the illiteracy rate is fairly
high.

In all cases, with the excention of the United States, the female illiteracy
rate is hither than the male and attains striking levels in rural areas: one
woman out of five is illiterate in rural areas in Costa Rica and Bulgaria; two
out of five are illiterate in Cyprus, Greece and Venezuela; more than half of the
women in rural areas in '/exico are illiterate; there are four illiterate women
for each literate one in the rural areas of Guatemala; the ratio is nine to one
in the ease of India. The number of illiterate women in the rural areas of Iran
(19(3) is 4.5 million, another characteristic figure.

Illiteracy among rural women in particular is quite evident to educators in
many cases. Thirty-eight 1/ of the countries which replied to the questionnaire
in fact consider that the number of illiterate women is much higher in rural areas
than in urban areas.

The other 28 countries are divided as follows: nine 2/ did not reply directly
to tl,is question; the Federal Remblic of Germany and France consider that the
nroblem does not concern then. Cargos, the United States, Belgium, Sweden, the
USSR, the Byelorussian SSR and the Gilbert and Ellice Islands, state that their
illitemey rates are neglicible; Austria, Bulgaria, Japan and Switzerland state
that they do not have any illiteracy; Liberia, Yemen, Finland, Hungary, St. Helena
and the Fallsnd Islands consider that female illiteracy is no greater in rural
areas.

1/ Burundi, Cameroon, Ghana, Ivory Coast, Kenya, Madagascar, Mali, Mauritania,
Nieer, Meeria, Flierra Leone, Sudan, United Republic of Tanzania; Dominican
Pt:nubliP, '311atcnala, "Mexico, Trinidad and Tobago: Argentina, Colombia, Venezuela;

1urra, Ceylon, Cyprus, Tndia, Indonesia, Iran, Iraq, Jordan, Laos, Republic of
Korea, Syrian Arab R:nublic, Turkey; Czechoslovakia, Greece, Italy, alta, Poland,
Snain.

2/ Algeria, Dahomey, Gabon, People's Republic of the Congo; Brazil, Paraguay;
Lebanon, Thailand, British Solomon Islands.
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A recent UNESCO study 1/ gives information on the extent of illiteracy amonP,

women in 78 countries. It states: "The usual causes of illiteracy are aggravated

in women t,:cnuse of their position in society. In the countries where it is

prevalent, it is, with rare exceptions, considerably more widespread among women

than among men, and through a feedback effect further widens the gap between the

two sexes ... . In all geographical regions, the percentage of illiteracy is

higher among women than among Men, irrespective of the level of literacy which

has been achieved ... . Thus, while the rercentage of illiteraey among the whole

of the population is the principal index of the level of education in a country,

the relationship between the figures for each sex becomes an index of the equality

of opportunities offered to men and women."

(b) Opportunities provided by the school system

Since the opportunities rrovided by the school system in rural areas are
generally more limited 1..1.n in towns, it would be helpful to know to chat extent

women have achieved equal access to the different levels of education in such

areas.

A survey made by the UNESCO secretariat in 1963 revealed that the number of

countries where women are at a disadvantage as far as access to education in rural

areas is concerned increases steadily in rronortion to the level of education in

question, from primary to higher: "In conclusion, it is a serious initial

handicap in many countries to live in a rural area so far as access to the

different types of educf.ition is concerned, but a rural kiirl has even fewer chances

of receiving the education obtained by boys from rural areas or girls 'from urban

areas". 2/

This is not, however, true in all countries, since the Czechoslovak reply

states: "The number of secondary schools is relatively higher in rural areas

than in greet industrial agglomerations and big towns. The proportion of girls

attending seccmdary school in the rural areas is relatively higher than that of

boys. The establishment of new universities and autonomous faculties in the

chief towns of agricultural areas has increased the interest of young girls and

women in higher education".

A somewhat similar situation has been found to exist in Hungary, where the

data provided by that country (for 1970) show that the percentage of girls in the

total primary and secondary school enrolment is 50.1 per cent in urban areas and

49.6 per cent in rural areas.

1/ Equality of access of women to literacy.

(UMICO, ED/MD/14, 31-8-1970).

2/ Access of girls and women to education in
UNESCO, "Educational Studies and Documents No. 51,

Ccmparative study.

rural areas. Comparative study.
Paris, 157, p. 24.
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Tabl 2, which chows the rercontar: of :Iris in primary education in certain
countries Loth in urban and in rural areas, has been prepared on the basis of more
recent information.

Table 2

Number of girls, expressed as percentage of total primary
school enrolment in urban areas and rural areas 1/

Country Year Urban areas Rural areas'

Algeria 1965 42.9 30.3

Cuba 1965 49.6 47,8

Dominican Republic 1965 52.1 147.9

Guatemala 1969 46.0 41.7

Colombia 1968 51.3 48.0

Parague.y 1968 48.1 45.6

Laos 1969 44.5 34.3

1/ On the basis of documentation provided in response to the questionnaire
in the case of Laos and by the UNESCO Statistical Office for other countries.

It will be noted that in all cases the participation of women is more limited
in rural areas than in to,Ins.

According to the reply from Jordan, in 1968-1969 girls accounted for
41.8 per cent of total school enrolment in towns as against 34.8 per cent in
rural areas.

However, to express the access of girls to education in terms of school
enrolment or proportion of enrolment gives only a partial picture of the scholastic
opportunities which are, in fact, offered to them.

Indeed, it is only at the various levels of exit fl-cm the school system and
in the light of the preceding schooling that one can dvtermine the extent to which
the various categories of the population benefit equally from current educational
possibilities. A brief period of school attendance with no follow-up cannot be
considered equivalent to an equal period in a completed educational cycle.

That is why data on the results achieved by th,. school system, based on an
analysis of wastage (= repeaters + drop-outs) according to sex and residence would
enable us better to define the degree of equality of access of girls in rural
areas to education.

/
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(c) Drop-outs and scholastic results in rural areas

A large number of countries J replied that the drop -oitt rate is higher in
rural areas than in urban areas and that girls abandon their studies more
frequently than boys. Other countries feel they are only affected by one of the
above two problems; for example, Ghana, the United States, brazil, FaragusY,
Venezuela, India, Thailand and Czechoslovakia report higher drop-out rates in
rural areas; the Ivory Coast, Colombia, the Federal Republic of Germanys Poland
and the Solomon Islands report higher drop-out rates among girls than among boys.

For nine countries, 2/ the drop-out rate is not higher in rural regions.
According to 12 replies received, 3/ girls do not abandon their studies any more
frequently than boys.

A recent UNESCO document 4/ has enabled us to determine for a few countries
the drop-out rate according to sex for urban and rural residence.

1/ Burundi, Cameroon, Kenya, Liberia, Madagascar, Mali, Mauritania, Niger,
Nigeria, Pccple's Republic of the Congo, Sierra Leone, Sudan, United Republic of
Tanzania; Dominican Republic, Guatemala, Mexico (except for teacher-training
schools), Trinidad and Tobago; Argentina; Ceylon, Indonesia, Iran, Iraq, Jordan,
Laos, Lebanon, Republic of Korea, Syrian Arab Republic, Turkey, Yemer; Bulgaria,
Greece, Italy.

2/ Austria, Burma, Cyprus, Ivory Coast, Federal Republic of Germany, Finland,
France, Sweden, Switzerland.

1/ Ghana; United States (where the percentage of drop-outs is higher among
boys although girls tend to leave school at an earlier age); Venezuela; Burma,
Cyprus, Thailand; Austria, Czechoslovakia, Finland, France, Switzerland;

St. Helena.

LI/ UNESCO! The Statistical measurement of Educational Wastage. International

Conference on Education, XXXIInd Session, Geneva, 1970. ED/BIE/CONFINTED 32/Sec.l.

/
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Table 3

Number of lron-outs by sex during the educational cycle
Per 1,000 students in first year of primary education,
divided according to residence in urban or rural areas*

1r

Country Residence
Number of drop-outs

Total Boys Girls

Algeria Urban 570 568 601
Rural 690 635 790

Dominican Republic Urban 481 515 444

Rural 861 857 864

Guatemala Urban 504 490 521
Rural 965 962 970

Colombia Urban 527 530 525
Rural 963 960 966

* The basic data used to calculate the numbers of drop-outs refer to periods
of different length for each country considered and were recorded between 1960 and
1967.

It will be noted that the drop-out rate is high, and that it reaches
catastrophic proportions in the rural areas of the Latin American countries. In
all cases, except in urban areas in the Dominican Republic and Colombia, the
drop-out rate is higher among girls than among boys.

It is clear, therefore, that for a given number of enrolments in first-year
courses, the educational prospects for boys are different from those for girls,
and those for urban students differ from those for rural students. Thus, from the
outset the expected school career of girls in rural areas is particularly limited.

Do the various types of out-of-school education succeed in reaming this
disadvantage?

(d) portunities provided by out -of- school eftcat ion

There is considerable diversity in the data submitted by countries concerning
the access of girls and women to the various types of out -of- school educational
activities. It is often not possible to distinguish whether the activities in
question cover rural areas only or whether the country is describing its over-all.
effort in the sphere of out-of-school education; whether the numbers refer solely
to rural women or to all women participating in out-of-school activities or to all
persons participating in such activities; and, finally, whether the number of
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participants quoted refers to individuals or whether it represents the sum of all

attundauces at each truinin or information class.

As it is, therefore, impossible to estimate IN- Effort made on behalf of

rural women in respect of out -of- school activities, we shall attempt to li:t some

of the schemes described in the country reports.

Ghana's reply noted the enrolment of 511 students in the vocational training

institute for rural women, the fact that there were 2,540 participants in villages

vocational training centres, and the work carried out by the home economics

extension service, which affected 15,069 women during the year 1968-1969.

Courses (1-2 years) in handicrafts, sewing,, home economics and other subjects

are being taken by 1,872 women in 17 agricultural apprenticeship centres in Mexico.

In addition, teams of extension workers organize practical home economics courses

in the villages for rural women.

The rural population in the Federal Republic of Germany is offered a wide

selection of out-of-school activities:

A number cf activities or:,anized around primary schools and agricultural and

technical schools in rural areas;

The Younr1 Farmers' Or7anization arranges various activities in which

250,000 young people, of when 50 rer cent are girls, participate each year;

There are also 53 Educational Institutes for Rural Adults which provide

1,000 courses per year for 40,000 people, half of whom are womn;

The Association of Fural Women has 11,551 local sections. In 1970 it

organized 3,230 conferences and 24,000 nectin:s (practical courses, lectures,

round tables, etc.) on aspects of housekeeping, health, dietetics, and so on.

The reply of the USSR lists several trnes of activities: specialist courses

on ,rarious subjects in the field of etTicultural economics, specialized sections

of clubs and cultural centres with a large number of women participants, conferences

and other methods of disseminating knowledge.

Japan mentions, among other things, winter courses for rural women (120 courses

and 8,900 students) and 2C0 seminars attracting 25,000 participants (in 1970) and

e sling with the same subject - improvements in home economics. In addition,

000 rural women were participating in televised extension courses.

In its reply, Turkey mentions the following among out -of- school activities

which took place in 1970-1971:

vocati. fir rurl ten, of secl) months' duration

(1,547 courses with 36,800 participants);
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Poindier.ft cour,..:7 for rural crIL, 17 cour.1_:.: with 35,000

partici,Jnto):

Vocatil ecurr,3 for wercn, s-(-nsored ty the ::inistry of Rural :.ffairs
(401 cour:).0 with 6,150 participants) .

In Iran, wcmcn domestic economy teachers instruct rural women in cooking,
child care, hygiene, domestic management and some handicrafts and teach
illiterate women to read and write. In 3969, 326 girls belonging to the Girls
Development Corps served in rural areas, Riving women courses in reading and
writing as well as in hygiene and domestic management.

Co-oneratives play an important role in Poland in connexion with out-of-
school activities. They provide numerous courses on home management, family care
and nutrition. Sewing courses and demonstrations are organized for vomen
(in 1969 there were 7,500 courses with 200,000 participants and 87;000
demonstrations which were seen by 2.3 million women). There are also Advisory
Centre: giving information on balanced diet and hygiene. The Co-operative Women
Workers Sections, which exist within each co-operative and have as their members
the women who work there, also organize cultural activities: lectures, excursions,
theatre visits, and so cry.

In its reply Czechoslovakia also stresses the imnortance attached to similar
cultural activities.

Judging from the replies received, 1/ it would seem that opportunities for
training and leisure activities, of varying capacity and scope, are open to a
certain number of rural women in other countries also.

3. Difficulties encountered by rural girls : women

To what extent are girls and women in rural areas able to take advantage of
the opportunities for education and training offered to them? The replies to the
questionnaire show that the living conditions of women in rural areas limit their
access to education, lead to premature cessation of schooling and accelerate the
exodus of women from the countryside.

1/ Burundi, Cameroon, Gabon, Sudan; Dominican Republic, Clufltenala, United
States; Venezuela; Cyprus, Jordan, Republic of Korea, Syrian Arab Republic:
Czechoslovakia, Greece, Spain, Sweden; Byelorussian SSR; Gilbert and 7:lice
Islands.
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(a) Difficulties limiting the access of rural girls and women to education,

Most countries 1/ indicate that social and cultural factors are at the

origin of the difficulties encountered by rural girls and women in seeking to

obtain an education. In the People's Republic of the Congo, it is "tradition

which, more often than not, obliges young girls who have already been spoken

for to marry" and thus takes them away from school. In Liberia, family

responsibilities, combined with lack of understanding on the part of the family,

prevent girls from continuing their studies. In India and Turkey, the need to

educate girls is apparently not evident. The reply from the Federal Republic of

Germany puts the blame on the "conservative attitude of parents", while that from

Italy mentions "insufficient cultural awareness on the Part of adults". In Ceylon

a change is taking place in the relative weight of the main factors hampering the

access of rural women to education: "The social and cultural factors are now

disappearing but the economic factors remain".

Indeed, economic factors (Ghana, Kenya, Jordan, Ceylon), and above all the

cost of education 2/ and work outside the school, 3/ often make access to

education difficult for girls and women in rural areas.

The shortage of schools and of boarding-school places, mentioned in 33

replies, 4/ is obviously a major obstacle to the access of girls to education

in rural areas. Yemen gives special emphasis to the lack of girls' schools and

of female primary school teachers, which is attributable to the fact that the

traditions and social constraints in that country do not encourage parents to

send girls to school.

1/ Cameroon, Gabon, Ghana, Ivory Coast, Liberia, Madagascar, Mali, Mauritania,

Nigeria, People's Republic of the Congo, Sierra Leone, Sudan, United Republic of

Tanzania; Dominican Republic, Guatemalaottexico, Trinidad and Tobago, United States;

Argentina, Brazil, Colombia, Paraguay, Venezuela; Ceylon, Cyprus,, India, Indonesia'

Iran, Iraq, Jordan, Laos, Syrian Arab Republic, Turkey, Yemen; Austria, Federal

Republic of Germany, Greece, Italy, Switzerland; British Solomon Islands.

.

2/ Mentioned in the replies from the countries whose names are underlined in

the preceding foot-note; also applies to Kenri, the ier, Burma, Lebanon,

Thailand ans Spain.

/ Almost all the countries included in foot-note 1 -Al this parT

mentioned this obstacle; the exceptions were the Ivory Ccrst, Mndamscur, Mali,

Sierra Leone, Paraguay, Ceylon, Jordan, Yemen, Austria and Switzerland. Burundi,

Kenya, Lebanon, Hungary and Spain should be added to the list.

It/ Burundi (which also mentions a shortage of teaching staff), Cameroon,

Gabon, Ghana, Ivory Coast, Madagascar, Mali, Mauritania, Niger, People's Republic

of the Congo, Sierra Leone,; Dominican Republic, Guatemala, Mexico; Argentina

Colombps, Paraguay, Venezuela; Burma, India, Indonesia, Iran, Imo, Laos,

Lebanon, Turkeyl Yemen; Austria, Federal Republic of Germany, Italy, Poland,

Spain, Switzerland.
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Twenty-seven eountrioll 1/ alse mention a lack of infornation and ruidance
as influencing the educational rrc,srects of rural girls and women.

For 3h countries, 2/ the often considerable distance between the home and
the school, as well as the lack of adequate transport, further limit the access
of women in rural areas to education. The Sudan states that this is the main
obstacle in that country, because of the scattered distribution of the population.

Canada stated that the existence of all the above obstacles can be observed
in individual cases, l'ut that no single obstacle particularly affects women
living, in rural areas.

Similarly, Jaran, Belgium, 4alta, the USSR (except as regards the influence
of traditions in certain central Asian republics), the Byelorussian SSR,
St. Helena and the Gilbert and Ellice Islands state that, in principle, there
are no difficulties narticularly affectirr3 the access to education of girls in
rural areas in their re:;pective countries.

(b) Reasons for drop -outs

If, for many rural eirls and women, access to education represents a hard won
victory over the obstacles rlaced in their path towards schooling, the
continuation of their studies once begun is impeded by a whole host of
circumstances which Liften cause the premature cessation of the school career.

Ir many countries, local attitudes are often unfavourable to the education
of rural virls. These attitudes may vary from Indifference (Ghana, Dominican
Republic, 'Texico, Oolombia, Paraguay, Burma, India) and "inability of parents to
see the point of girl:' education" ("Tleoria) to the opposition of or pressure from
parents, 3/ via the rriority automatically accorded to the education of boys. 1/

....0111

1/ ThL: ceuntries who names are underlined. in the preceding foot-note and
also Kenya, "ireria, the Sudan, Trinidal and Tobao, the Syrian Arab Republic and
Greece.

2/ nurundi, laton, adaeascbr, "ali, mauritania, PiPer, Peonleis
Retiublie or I:oninican Feputlic, Guatemala, mexico, Trinidad and
Tobaeo, Colcnbia, Parafilav, Venezuela Burma, Ceylon, India,
InAonesia, Iran, Iraq rielancn, Syrian Arab Tiepublic, Thailand, Turkey;
Austria, 7E-1,-..ral '.tublic of Germany, Italy, qrain, Nitzerland.

1/ Crl-lercon, t-rcry "luritania, People's; Pe public of

t!a_ Conco, Lccne (in rerim; 'pith "u,Jem, porulation), Sudan; Guatemala;
. Iran, Irel, Lqes, :Jf ;A/riar Arab Pepublic, Yemen; Spain.

Cs!-trees !:enya, mi-ria, 1.2ople's !e:)ublic f the Congo; TrinidC and
TuraA) LaJI, I .lianon, Tur1.2y (,...11( re "In the villares, only the education of

ov is cc!:-;1,r ' r,e,:-arv").
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One may also discern in so!.to convicti,,n Cli. there is sore sort of

incompatibility bAveon ylucAion ahl f--lininity. Thus, in "LTria, "the rapid

nhvsical dr:velorNont of .7irls" is one of the reasons !'or abandoninf*, studies the

reply from '!adao,ascar ri'ers to "thi. vicissitud,,s of puberty" which have the same

consequences, while that from Italy sm7ests that one of the main reasons for

dronpinp, out is bile "crisis of adolescence: unless !.ruiner supnort is provided,

physiclo7ical and nsycholwrical develorment of adolescent girls leads to

withdrawal from the averae school".

9arriewt often seals the fate of tho oirl stwlent, who leaves her studies

incornlete. 1/ Five African countries (Ivory Coast, Liberia, Ii;eria, People's

Republic of tho Congo, Sierra Leone) ani the United States also refer to early

pre "nancies which lead rIrls to drop out from school.

Can.1,..on at-serit,ed th f7any asne.:tr: ;:f the life of rural ,;irls which

constitute olnstacles to the continuation of their stuaies:

u(a) Difficult Tsycholc7ica1 conditions (them: is a prenonderance of mle

toacilers)

"(b) R,Auctance of sonic r,lrens to send their daur;htors schc.o16 with male

ter!chers;

(c) Acricultural work and housoleresnonsibilities;

"(d) Early r,urriais;

"(e) insufficient nonev to send all children to school; the interests of

the ri-le. sac ieicA."

The reply from Laos rar-rs to a similar situation:

"(a) AL:;encr. of any r.ohool in the villa:Pe offering' a conrlete educations

cyrop;

"(i -) Pefusal of raronts to allow tiv.ir dan,-hors to continue their studies

in 'mother

(c) :rws ir clueaticli yicwiloint);Af

id) '1 wc.-1:u)'3 -rluv., is hcmL'."

1/ Cqr'.ron, (Marla, Ivory Coast, Yerm, "ali, !'auritania,

or1c1c; Rerublic of -ch.., FIJ.rra Llon, , United Rin-lublic of

TaLania, "exirr, anl T(,na.-o (: :.one the Indian iopulation)

1"i+ ! "ts4 - t' rot r, ad): 14razi1 , Vwnezu0.a.

Cvtxuo, Tniia, Int.dneo5a, Trar, Irao, Jrcpn, Ye lien;

Sulraria (in rell-_!ct of in -iroritirs), C7J.chso1ovakia, Fc:deral

Rr,nul-lie of 1.:rmany.

/aaa
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Economic factors and more especially entry into the working world,
sometimes participation in a'ricultural work, are at the source of the
abandonment of their studies by rural girls in many countries. 1/

Sometimes, especially when a girl is the eldest child in a large family, she
may be obliged to break off her studies in order to help wills housewurk and to
care for her brothers and sisters. 2/

According to some replies, inadequacies in the school system are the reasons
why girls in rural areas do not complete their studies. The lack of ' satisfactory
educatiomil infr...rtructta% is mentioned by Pal, the Unitcd Republic of Tanzania,
the roninicnn Republic, the United States, tr-,entinn, Irqq, Laos, Lebanon and

Yemen. The Sudan refers to "lack of follow-up of programmes". Brazil refers to
the school time-table as being ill-suited to the climate and to the predominant
economic activities. The reply frnm the United States stresses that the
programmes are of no value because they are not adapted to real needs and do not
prepare pupils for employment. In its reply, Colombia cites the inadequacy of
the school system in rural areas and the lack of qualifications of a large
proportion of rural teachers. Iran, too, mentions the lack of qualified teachers

as a major reason why rural girls become drop-outs. Mali. Mauritania, Arrvntina,
Brazil and Colcrbi% refer to distance, reroteness from education centrcs and
transportation difficulties.

Migrations lead to abandonment of studies in Ghana, Liberia, Nigeria,

Guatemala and ' mdland.

Late school entry (Paraguay) or the age-limit imposed by school legislation
(Madagascar) sometimes prevents girls in rural areas from continuing their

studies.

According to some replies, abandonment of studies by rural girls is due to
poor results (Ghana, Mali) and lack of aptitude (India, Greece). Belgium's
reply on this point mentions a number of reasons which "vary according to region,
age, and family circumstances ... the major reason being, of course, that not
everyone is suited to study".

The dccurmnts swillied by Colombia make it possible to establish the order
of importance of the various reason n for drop-out (without distinction by sex) in
urban and rural areas.

1/ Cameroon, Ivory Coast, Kenya, Liberia, Madagascar, Nigeria, Sierra Leone,
Sudan; Dominican Republic, mexico, United Staten; Argentina, Brazil, Paraguay,
Venezuela; Burma, Ceylon, Cyprus, India, Indonesia, Iran, Iraq, Jordan, Lebanon,
Republic of Korea, Thailand; Czechoslovakia, Greece, Italy, Jpain.

2/ Burundi, Cameroon, Mauritania; 1').tcrala, Trinidad and Tobl-o. Pxrentina,

Colombia; Burma, India, Indonesia, Republic of Korea, Syrian Arab Republic,

Turkey; Italy, Poland, Spain.
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Table 4

Reasons for drop-out in decreasing order of importance among
residents of urban and rural areas in Colombia

Decreasing order of importance Urban areas Rural areas

1 Change of residence

2 Limited interest of
parents

3. Illness

4 Distance

5 Work in home

6 Agricultural work

7 Roods in bad
condition

8 Schools in bad
condition

9 Work in industry

10 Animal husbandry

Change of residence

Limited interest of
parents

Illness

Distance

Agricultural work

Work in home

Roads in bad
condition

Animal husbandry

Schools in bad
condition

Work in industry

It is apparent from this table that in Colombia the various reasons for
dre.T-out are more or less independent of specific living conditions in urban or

rural areas.

Some replies associate abandonment of studies by girls in rural areas with

their uncertain prospects for advancement. India replied th t "further education

renders the girls unsuitable for employment or labour". According to the Niger,

"the small size of the feminine labour market" is one of the reasons which lead

girls in rural areas to become drop-outs.

The reply from Austria states that abandonment of studies due to family

circumstances requiring the presence of the daughter at home, marriage, etc.,

occurs only after completion of the nine years of compulsory education. The same

observation is made by jtkiNifl (percentage of drop-outs negligible and occurring

only at the senior secondary level) and by Sweden.
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III. RURAL DEVFLOPME1T

Rural development, as part of a continuous process of over-all change in
rural areas, may vary in nature from country to country. The level of
industrialization, the weight of tradition, socio-economic structures and even
georrarhical character..stics ensure that rural conditions differ in each case.
Since the problems which arise cannot therefore be exactly identical, the solutions
planned or already applied take a wide variety of forms.

On the basis of the replies to the UNESCO secretariat's inouiry, we shall
deal in turn with the factors considered essential for rural development and with
the role of women in the rural development process.

1. Factors in rural development

Rural development projects are based on a set of co-orflinated measures
designed to transform the basic aspects of rural life. Although the replies of
Canada (where development is planned at the regional level and involves the
rarallel development of urban and rural areas), the United States, Austria and
Belgium nrovide no specific information on this part of the inquiry, most countries,
in prcvidinr details concerning their arrroach to rural development, gave a clear
indication of the factors which are accorded nriority, derending on the particular
conditirms and problems in each country.

Cameroon replied: "The economic and social development plan envisages the
harmonious development of the country based on all these factors" (i.e., the
factors essential. for rural development referred to in tne secretariat's
questionnaire).

Other countries (Nireric., Dominican republic, Mexico, Argentina, Colombia,

Syrian Ara Remiblie, Bulraria, Greece and Italy) state that all the tasks listed
in the questionnAire arc considered imrortant to their development.

"oat co*IntriE 1/ consider the aurnenta:don or arricultural production to be
the c,sscr:.in.1 factor ifi rural develonr'ent.

1/ Gabon, 0.hana, Ivory Coast, Kenya, Liberia, Madagascar, Mali, Nireria,

People's ReTublit: of the Congo, Sierra Leone, United Republic of Tanzania*
Do-inican Republic, Guatemala, exico* I'rcentina, Brazil, Colombia, Paraguay,
Venezvel.. t'eylnn, Cynrus, India, Iron, Irnn, Jordan, Laos, Lebanon, Syrian Arab

ThailPrif3, Turkey, Yemen* Pulraria, Greece, Italy, Poland; USSR,
:yelormsi;i0 rrIP helene, nilbert nnd rllive Islands, British Solomon Islands.
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The mechanization of nricultural work is rentioned in the replies of
Guatemala, tbo Fcrullic or tot.,,ci nrvi Tn the rerlies of Czeclu,slovekial

the usrP and the Byelorussian SSR, this undertnkinr is linked with increased

agricultural rruductivity and the arrlicntion of scientific management rethods.

India's reply refers to the modernization of crors, and the Ivory Coast's reply

to the introduction of new crors.

The situation in the British 57olomon Islands calls for the exnansion of

cash -crop, as onrosed to subsistence, famine.

The importance of an agricultural credit systen is emphasized bv Colombia

and the People's Republic of the Congo, which also outlines the various kinds of

action renui red in a rational rlsn for aur'renting agricultural production:

Oranization of an infrastructure of roads to facilitate the movement

of mods.

"(b) Orpanization of the norulation into community erours to promote

increased production.

(c) Training... of rural surervisory rrades....

'(d) "Tranization of consumers and domestic markets.

(e) Probler of rarket4fr roods at home and abroad."

Kenya considers that the i,nrrovement of housing, the nrovision of water and

electricity and the establishment of health services, schools and roads are

necessl.ry for the develorment of arricultural "Production and the modernization of

rural life.

Tie moderrination of rural life is referred to by almost all countries 1/

in conjunction with the aurmentation of arricultural production. Accordingly,

self helr community develorment projects are in preparation in Ghana, Liberia and

Indonesia. The need for substantial irrrovement of infrastructures is emphasized

by a number of countries, includinr the Federal Pepublic of Germany and Brazil,

which menticns ,,inter-surrly, electricity, roads, improved commercial links between

the areas of rroduction and their resnective industrial centres. Other aspects

srecificnlly mentioned nre: the irrrortance of electrification (Kenya, Trinidad

and Mbar°, colorbia) road construction (Kenya, People's Republic of the Congo,

Colombia, Poland); orr.anization of transtort (7iper, Colombia, Cyprus); improvement

1/ The countries listed in the rrecedinr fooL..note (with the excertion

of 'Iadarascr!r, Ceylon, Lebanon, Thailand, Yemen) and also Dahomey, Mauritania,

the 7irer, Indonesia, Japan, the Rerublic of Korea, the Federal Republic of

(7,:rmany, Prnn-, run-ar7, 7rfiir;
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of health conditions (Kenya, Trinids0 and Toba.,o, Colombia, India, Poland);
transf-rmatiou of 9ocinl .mil cultural activities, recreational opportunities
:Turkey, Hungary, Spain, Swden).

Thirty-four countries 1/ consider the training of qualified rural supervisory
rrades to be one of the essential pre-conditions for rural development. The
People's Republic of the Con,,:o and Switzerland give a detailed descrirtion of what
this process entails in their case. "The technical, economic, social and
cultural training of rural supervisory grades capable of successfully performing
the tasks of disseminating agricultural knowledge, maintaining eauipment and
transforming mental attitudes" (People's Republic of the Congo). "The training of
even more highly qualified supervisory grades and farmers who can adapt to a
constantly changinr situation with means and methods which can ensure appropriate
and competitive rroduction" (Switzerland). In the case of Trinidad and Tobago,
such training must be directed towards improving the output of arriculture and
the fishing industry, but must also promote co-operative activity.

The majority of these countries 2/ feel that the training of rural supervisory
grades must be accomplished by the creation of jobs in rural areas. This factor
in development is also mentioned in the replies of Ghana, Sierra Leone, Guatemala,
Ceylon, Cyprus, Japan, Turkey, the Federal Republic of Germany (in relation to
non-agricultural jobs), Finland, Hungary and Sweden.

The effect on rural development of the expansion of non-arricultural sectors
is of prime importance for 24 countries. 3/ The project referred to in Sweden's
reply indicates that the establishment of industries tends to stimulate the labour
market and to facilitate social and cultural development. It is planned to set up
industrial centres at points which can serve as commercial and cultural centres
for the surrounding countryside.

1/ Burundi, Dahomey (which also mentions the further training of existing rural
supervisory rrades), Gabon, Ivory Coast, Liberia, Madagascar, Mali, Mauritania,
T'ieria, People's Republic of the Congo, Sudan; Dominican Republic, Mexico,
Trinidad and Tobago; Argentina, Brazil, Colombia; Iran, Iraq (which id particularly
concerned with ways of encouraging qualified persons to settle in rural areas),
Lebanon, ,erublic of Korea, Syrian Arab Republic, Thailand, Yemen; Bulgaria,
Czechoslow%kia, France, Greece, Italy, Spein, Switzerinnd; USSR, Byelorussian SSR;
Cilbert end Ellice Islands.

2/ Those which are underlined in the preceding foot-note.

3/ Gabon, Ghana, Ivory Coast, :Iireria; Dominican Republic, M2X1CO, Trinidad
and Tobago; Argentina, Colombia, Paraguey; Jordan, Laos, Syrinn Arab Republic,
Thailand; Bulgaria, Finland, France, Greece, Italy, Spein, Sweden' USSR,
Byelorussian M113. Gilbert and rllice Islands.

qi



E /CN,6 /566 /Rev.1

English
Page 43

It is not felt that rural development can be achieved thrcuph economic action
alone. The improvement of the population's educational level is recurrent theme
in countries' replies: most countries 1/ believe that rural c:otielorment requires
an educational effort - literacy courses, rural education or tie development of
schooling - directed towards the inhabitants of those areas where change is planned.

Many countries 2/ indicate that the transformation of attitudes is an essential
factor in the rural development process.

For Venezuela, the transformation of attitudes is linked to the need for
social justice. The reform and improvement of land-tenure systems is referred to
in a number of replies: "a better distribution of land" (Colombia); "find a
solution to the two major agrarian problems: the latifundia and the minifundia"
(Guatemala) "the restructuring of farm holdinrs" (France); "the exchange and
reorganization of land holdings so as to make possible rational cultivation with
the aid of modern machinery and a reasonable yield over fairly large areas"
(Switzerland).

These expressions of concern reflect what is for such widely differing
countries the major current problem: "A plan in development has taught us, as
the Second World Congress 3/ vividly put it, that all break-through discoveries
towards high-yield capabilities of crops in order to avoid economic insignificanes
must necessarily be contained by a realistic social and political land reform
system. Thus the quality of agricultural education and training is bound to be
sterile if it comes devoid of the principles and implications of hot questions in
the socio-political areas of tenure and agrarian reform based on social justices'. 4/

1/ Burundi, Dahomey, Gabon, Ghana, Liberia, Madagascar, Mali, Hirer, Nigeria,
Sudan, United Republic of Tanzania; Dominican Republic, Guatemala, Mexico,
Trinidad and Tobago. Arpentina, Brazil, Colombia, Paraguay, Venezuela; India,
Iraq, Jordan, Laos, Lebanon, Syrian Arab Republic, Thailand, Yemen; Bulgaria,
Czechoslovakia, Federal Republic of Germany, Greece, Italy, Spain; Gilbert and
Ellice Islands.

2/ Those which are underlined in the preceding foot-note and also Mauritania,
the People's Republic of the Conro, Cyprus, the Republic of Korea, France, Hungary
and Switzerland.

3/ The World Food Congress, held Pt The Hague in 1970.

4/ Mohamed A. Hour, "Education and Training: Key Factors in the Mobilization
of %man Resources for Economic and Social Progress in the Developing %rid".
World Conference on Agricultural Education and Training, Copenhapen, 1970,
RU:AET/70, Vol. I, n. 137.
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Thu rerlies of the various countries bear out the concept of the integration
of rural development into an over-all process of change. A recent WIESCO document

on the subject 1/ analyses the el.ements which go to make up this concept:

Interrated rural development rests on the interdependence of all
developrent factors including not only agriculture and industry but also
infrastructures, transport, trade, credit arrenperents, health, education
and culture, sports and leisure-time activities. The younp farmer will only

be prepared to stay on the land if he sees not merely that his income is
rising as the means become available to increase production and obtain a rood
price for his produce, but also that his village offers orportunities for
rurchasinp town products, for relaxation in the form of cultural activities
or sports, for medical care and further education, in short, for the
develorm,nt of his personality in an environment which can expect to receive
the funds required for gradual renovation under various surplementary
investment programmes designed to satisfy the legitimate aspirations of
rural youth."

2. The role of women in rural development

Women in rural areas are particularly active and have a wide range of
esroru

whether educated or uneducated and whether engaged in gainful activity or
not, they play an important role in the development process of their country.
Their contribution to the development of their environment takes a variety of
forrs, rarrinr from direct particiration to indirect action.

Yemen corstitute a substantial proportion of the economically active
ropulltion, sone of them working in the education and health sectors, P. greater
number in handicrafts and small business and the major cart in agriculture.

f:cwever, the role of women in rural development is not confined to their
direct narticiration in economic activity.

frs home-mararers, they are responsible for improvinff the conditions of
fapily life by introducin the necessary chanPes in nutritional habits and hygiene,
therel,y rreservinr the nation's health assets.

Ar heusehold administrators, it is their task to holance the farily budget,
1 task made mirticulnr1/- difficult by the fact that families are large end painful

cni.lovr:2rt ;;crcf,.

Ti linr, with their resionsibility for brinPine ur new renerations, they must

also .44-ten.1 to the education of children in the family environment and supervise
their sr:hol.,-tic rroPress - a task which reeeires excentional viPilence on the rart

or others.

1/ Mucation and Development in a Rural Environment, ED/Wr/247, Paris,
Tuly. 1 T- 17.
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As guardians of tradition, they represent the means through which the changes

in attitude: .,n1 behaviour necessary for adaptation to the modern world can be

achieved. "Productivity of workers in industry and particularly in agriculture

often has a direct relationship with the mother of the family, who if literate is

able to introcuce into the family's way of We new ways of thinking...". 2/

Which of women's wide ranme of activities represent important contributions

to economic and social li.velopment? Are women adequately equipped to play the

rultirle development role wnich devolves upon them? The information submitted by

the various countries provides an answer to these questions and brings out the link

between the training which women receive and the employment opportunities offered

to then in rural areas.

(a) c.tivities of rural women

The great majority of countries report that women participate in agricultural

wort. either IT helpine their husbands (Guatemala, Venezuela) or by making an

independent contribution in tneir own rimht: "women are at p--sent the principal

workers in a,Ticulture" (Japan) "in rural areas, women are involved in all forms

of productive activity (apriculturP, hanuicrafts)" (Nall). "in large-scale

erricultur*1 production, they Perform the same activities as men, including

maneeerial and technical work' (Czechoslovakia). Thirty-six countries 2/ (27 of

which ure situated in Africa anl Asia) consider this to he an important

contribution to development.

Switzelmd retOied: 'Women in rural areas are coming increasinPly to pursue

activities similar to those of men because of the development of mechanization:

various hinds of tractor-drawn farming machinery, electric milking-machines...

However, because of household work and the supervision and education of children,

women renerally perform work which does not take them too far away from the farm."

Indonesia stator that women narticipq;,e in all tyres of programmes designed

to increase rural development. The reply of the Byelorussian SSF illustrates the

imortent role of women in all aspects of the rural life of the country:

60 per cent of the cpeciAdsts engaged in production are female graduates of a

hither or scc,)Tvlar.-level technical school women constitute 70 per cent of the

stoff of schools and cultural establishments, one half of the elected members of

local counci15, (2..oviet:1), and so on.

1/ E. Literacy end Develorment, (Paris, UNESCO, 1970), n. 5h.

2/ Purun(3i, Cameroon, Callon, (Thane, Ivory Coast, Kenya, Liberia, Madagascar,

Mali, 1:auritenin, Iiimeria, People's Republic of the Congo, Sierra Leone,

Unite(' Perublic of Tanzania. Mexico, Trinidad and Tobago: Brazil, Colombia;

;,,urn", ryTsrus, rndonesiP., Tren, Iran, Jaran, Jordan, Laos, Lebanon, Syrian

Thrkc.y 'unr.ary, UCflP, Byelorussian T.

/a AI
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The activities of women as mothers and housewives, which consume much of
their enemy, are mentioned by 21 countries, nine of which regard them as an
essential contributor to doveiopment. 1/ The difficult task of rural women is
described in Brazil's reply; their activities include all those carried out by
men and in addition: cbild care, nutrition, clothing (extending at times from
spinning and weaving to the making-up of garments), care of domestic animals, and
so on.

According to the replies of some countries, women in rural areas often
perforr various kinds of handicraft work 2/ and discharge responsibilities in the
education 3/ or health 4/ services.

Women's activities in the sphere of trade are mentioned by 13 countries, 2/
eight of them African.

Some of the forms of female participation in rural development described in
the replies are highly informative about the activities and position of women in
rural areas in various countries. Thus, women take part in social work (Sierra
Leone,'India, Japan, Federal Republic of Germany), cultural activities (dancing
and singing in the United Republic of Tanzania and Trinidad and Tobago, library
management and the direction of cultural groups in Poland, the USSR and the
Byelorussian SSR), religious activities (Greece), "community life" (Madarascar),
community services (United States, Japan), Municipal Councils (Bulgaria), trade
union and professional organizations (Federal Republic of Germany), co-operatives
(Colombia, Bulgaria, Poland), the administration and management of collective and
State farms (USSR, Byelorussian "SP) and the management and accounting of
agricultural enterrrises (Czech,.,'-vCrin, France, Italy).

According to the reply ,Y none of the activities pursued by women
in rural areas represents 04 ,.etout contribution to develorment.

1/ Cameroon, Sudan, Brazil, India, Indonesia, Laos, Lebanon, Greece, Malta.

2/ Ghana, Madagascar, Mali, Mauritania, Nigeria, Sudan; Guatemala, Mexico,
Trinidad and Tobago: Colombia, Paraguay, Venezuela; Ceylon, India, Iran, Iraq,
Turkey; Spain; Gilbert and Ellice Islands.

3/ Liberia, People's Republic of the Congo, Sierra Leone, United Republic of
Tanzania; Guatemala (women teachers "generally do no., belong to the community in
which they work"), United States; Argentina Laos, Lebanon, Republic of Korea;
Federal Republic of Germany, France, Hungary, Poland. USSR, Byelorussian SSR.

4/ People's Republic of the Congo, Sierra Leone, "udan, United Republic of
Tanzania; United States; Laos, Thailand; Bulgaria, France, Hungary, Poland;
USSR, Byelorussian SSR.

5/ Dahomey, Gabon, Ghana, Mauritania, Firer, Nigeria, People's Republic of
the Congo, Sierra Leone; Guatemala, Trinidad anc1 Tobago; Colombia; France, Italy.
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(b) The education of women and rural development

All countries consider that education of the women whose manifold activities
they describe is imperative for rural development.

However, to judge from the majority of the replies specifically referring to
this question, the type of education considered to be of primary importance for
rural development bears no relation to the diversity of activities pursued by
women.

Thus, domestic science is, in different forms of words, the type of education
most often cited. 1/ In some instances, the specific mention of some subjects
(hygiene, V nutrition, 3/ child care, 4/ sewing, JP fills out the picture of
the kind of education regarded as essential for women in rural areas.

The access of rural women to general, primary and sometimes post - primary
education seems to be of prime importance in 16 countries. 6/ At the same time,
mention is made in this connexion of the need to raise the level of general
education (USSR) and to improve rural education (Burma).

The need to train women teachers in rural areas is emphasized in the replies
of three countries: India, Indonesia and Yemen.

According to 17 replies, /./ priority should be given to the promotion of the
various types of out-of-school education, from literacy courses to continuing
education, to ensure the integration of women into rural development.

In this connexion, technical or vocational training is mentioned in
10 replies, 8/ while the various kinds of agricultural training are mentioned in

1/ Cameroon, Dahomey, Kenya, Liberia, Madagascar, Mauritania, Niger, Nigeria,
Sudan; Guatemala; Paraguay, Venezuela; Ceylon, India, Iran, Iraq, Laos, Lebanon,

Yemen;.Italy.

2/ Referred to by the countries which are underlined in the preceding
foot-note.

3/ Dahcmey, Kenya, Madagascar; Laos, Yemen; Italy.

4/ Dahomey, Liberia; Ceylon, India, Iraq, Laos, Lebanon, Yemen.

5/ Liberia, Ceylon.

6/ Kenya; Guatemala, Mexico; Colombia; Burma, Iraq, Thailand, Yemen;
Czechoslovakia, Federal Republic of Germany, France, Greece, Poland, Spain; USSR;

Gilbert and Ellice Islands.

1/ Burundi, Liberia, Madacascar, Nigeria, Sudan; Guatemala; Venezuela; Burma,
Iraq, Jordan, Lebanon, Syrian Arab Republic, Ycmen; Federal Republic of Germany,
Greece; USSR; Gilbert and Ellice Islands.

8/ Ghana, Viceria; Mexico, Trinidad and Tobw:p; Iran, Thailand; Czechoslovakia,
Federal Republic of Germany; USSR; Gilbert and Ellice Islands.

/
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only 12 replies. 1/ France and Italy report cpecial training for the management

of agricultural enterprises.

Other countries favour different aspects of an education that is both general
and practical, but above all adapted to the specific conditions of the rural

environment: "Women should receive a practical education. It is in this way that
their mentality changes, they become interested in the work being taught them and

become more productive" (Mali). Brazil's reply refers to an education which

develops a better capacity for understanding in women and enables them to
participate in problems of their environment. Japan emphasizes that know-how and
technical ideas must be taught with a view to improving the life of each family and

human relations in the local community.

The need to adapt the training of rural women to the particular features of
their environment, with a view to enabling them to play a broader part in economic
and social life as a means of attaining the objectives of rural development, is
brought out by the replies of other countries: Gabon, the Ivory Coast, the United

Republic of Tanzania, the Republic of Korea, Turkey.

Sierra Leone, the Federal Republic of Germany and Sweden believe that the
education of women in rural areas should not be considered in isolation from the
existing employment possibilities in such areas.

Almost all countries believe that the access of girls and women to education
in rural areas encourages the exodus to the towns by setting in train two

migratory movements: the first takes place during the scnooling period, when
girls leave for the towns to enrol in institutions which do not exist in rural
areas, and the second occurs when graduates are looking for a job in keeping with

the traininG they have received.

These two trends are summarized in this way in the reply of Guatemala:
firstly, educational centres are situated in the towns, especially in the capital,
and, secondly, young women graduates find professional openings only in the towns,

especially in the capital. Sierra Leone states that most secondary schools are
situated in urban areas and that the jobs available to girls - secretaries,
typists, saleswomen - exist only in the towns.

The replies of various countries lay stress on one or another aspect of the

phenomenon. Thus, the People's Republic of the Congo notes that the second cycle
of the lycees providing general education, the colleges and lycees providing
technical education, the Centre of Higher Educatior and even the agricultural
education section of the teecee techninue are concentrated in urban areas. In

Ghana and Hall., it is technical and vocational education which attracts rural girls
to the towns; in the case of Austria, access to hiiher education encourages the
exodus to the university towns; in Japan access to the second cycle of secondary

it Kenya; Mexico, Trinidad and T'..)boc-,o; ArTentina, Colombia; Iran, Laos, Yemen;

Frence, Italy, alta

i
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education and to higher education, and in Jordan nidher education and vocational

education, encourage the rurrd exodus. hura:arY ':I reply notes that the towns offer

more possibilities of access to secondary, university and vocational education and

to special courses

In the USSR, "the possibility of access to technical and higher education

offered to everyone is one of the main reasons for the exodus of girls to the

towns, where such education is concentrated. With the exception of special

agricultural education, all other types of education encourage the exodus". Other

countries also maize a distinction between those types of education which encourage

the exodus and those which impede it. According to the reply of Mexico, the latter

category includes schools in which training is Given for agricultural occupations,

stock-raising, handicrafts, and so on.

The replies of Argentina and the Republic of Korea state that the education

provided in rural areas is not attuned to the needs of their inhabitants and

consequently leads those who receive education to emigrate. Reference is made in

the reply of 13razil to education that is not adapted to the realities of the

environment.

However, the main reason for the migration of girls from rural areas is that

such areas do not provide employment possibilities and opportunities for applying

the knowledge acquired (Dorlinican Republic). In Belgium, girls seek "jobs that are

in keeping with the education they have received; hence, they migrete to the

towns". The reply of Nigeria notes that thare are few possibilities of employment

in rural areas, and that of Lebanon states that only the towns offer possibilities

of paid employment for the educated woman.

float of the replies thus agree that the rural areas are underprivileged from

the point of view of educational opportunities and availability of work, and at

the zdr.e time indicate the multiple aspects of the problem of education for women

which all Lhe countries consider essential to rural development.

(c) The cr4loyment of women in rural areas

Most of the countries 1/ replyirn; to the inquiry consider that rural women

with an education do in fact pursue occupations eorrespondina to their

qualifications. Lleven other countries 2/ feel that this is not the case.

1/ 3urundi, Kenya, Liberia, 1:ade,?:ascar, direr, aigeria, Sierra Leone, Sudan,

United Republic of Tanzania, Gnatenala; Colombia, Venezuela; Ceylon, India,

Indonesia, Iran, Iraq, Jordan, Laos, Lehrtnon, Republic of Noma, Syrian Arab

Republic, Thailand, Turkey, Czechoslovakia; Federal Republic of Germany, Hungary,

Spain, Switzerland; USSR, Byelorussian SSR; St. Helena; Gilbert and Ellice Islands,

Solone)n

2/ Dahomy, Gabon, Nauritania, People's Republic of the Congo; Brazil,

Paraguay, Cyprus, Jtr)an, Frinc.2, Greece, Italy.
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The employrent possibilities orfered in rural ureas to women who have uttended
a school or completed their studies are varied and differ in scope from country
to country.

In the euoo of 1'ara7uay anu Dahorley, employment possibilities ?re
non-existent: ":.o opportunities ar-: oren to women who have attenaeu a school or
coLpleted their studies in rural areas. Such women are obliged to move to the
urban centres" (Dahomey).

According; to Gabon, 'apart from the openins offered by the civil service and
the private sector (commerce, sometimes industry) in the main towns of
administrative districts, employment possibilities for women who have completed
their studies are practi-.ally non-existent".

Two countries - Japan, where the employment opportunities offered to rural
women are reported to be rather scanty, and Sweden, which states that it is more
difficult for woven to find employment - emphasize the need to change this
situation.

Ceylon states that ''for those who have received vocational training there is
no difficulty in findinl, employment. For those who have received only a general
education, erployment opportunities are not so bright".

Cyprus and Thailand describe the employment possibilities offered to educated
women in rural areas as limited.

The replies of the Republic of Korea, which refers to growing opportunities
for educated women to participate in rural development, and Malta, which states
that women in rural areas have the same employment possibilities as women in the
towns, paint a brighter picture of the employment prospects of rural women. Two
other replies, those of the USSR and the Byelorussian SSR, note that in those
countries there is "no obstacle to the e_tloyment of women" in the varieirVields
of rural activity.

The reply of the People's Republic of tht. Corn%) describes the situation in
detail: "Vomen who have completed their studies (certificat d'etudes
primaires - brevet d'etudes du premier der,r6) almost invariably emigrate to urban
centres in search of employment. Female workers in hosp.c.L1 centres and rural
schools are state onployees and not always natives of the region. Less well-educated
women have no chance of obtainim, paid employment."

The reply of !Mexico brings out a similar distinction: women who have
completed their studies in teacher-training or arricultural traininc schools are
able to use their qualifications in the rural environrent, but this is not the case
for women educated in the other vocational fields.

s
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In most countries 1/ the teaching profession is the main gource of employment

for educated woven in rural areas.

Thirty-two countries di stated that woLen in rural areas were employed by

health services.

Fifteen countries 3/ reported that the skills of educated women were used iu

rural community leadership and agricultural organizations.

Five countries 4/ stated that women were employed as specialists (agronomists,

zootechnicians) in agricultural development. Seven other countries 5/ employ' women
in the processing of agricultural products or in industries established in rural

areas.

Eleven countries 6/ reported that rural women were eaployed in the social
services and eight countries 7/ stated that they were employed in the civil service.

In the Sudan, India and Iraq, handicrafts provide opening; for educated women

in rural areas.

In certain countries, some rural women who have attended a school go into
business (Gabon, Ghana, Mexico, Colombia, France), or become secretaries

1/ Burundi, Cameroon, Ghana, Liberia, Madagascar, Mali, Mauritania, Niger,
ageria, Sierra Leone, :Aldan, United Republic of Tanzania; Dominican Republic,
Guatemala, Mexico, Trinidad and Tobago, United States; Colombia, Venezuela; Burma,
India, Indonesia, Iran, Iraq, Jordan, Laos, Lebanon, Syrian Arab Republic, Thailand,

Turkey; Bulgaria, Federal Republic of Germany, Greece, Hungary, Spain, Switzerland;

Gilbert and Ellice Islands, British Solomon Islands.

gi The countries listed in the preceding foot-note, with the exception of the
Dominican Republic, Guatemala, Burma, Iraq, the Syrian Arab Republic, Spain and

Switzerland and the addition of Poland.

1/ Cameroon, Kenya, Madagascar, Mauritania, United Republic of Tanzania;
Guatemala (bilingual women community leaders (animatrices) who are natives of the

area in which they work); Venezuela; Burma (co-operatives), India, Iran, Laos;

Federal Republic of Germany, France (co-operatives and chambers of agriculture),
Poland (rural co-operatives and agricultural or rural housewives' groups); Gilbert

and Ellice Islands (co-operatives).

4/ Venezuela; Bulgaria, Czechoslovakia, Spain, Switzerland.

2/ Mali, Lligeria, Trinidad and Toba0), United States, Burma, Federal Republic

of Germany, France.

6/ Burundi, Kenya, Aauritania, Sierra Leone, United Republic of Tanzania;

United States; Colonbia; India; Federal Republic of Germany, Hungary; Gilbert and

Ellice Islands.

1/ Burundi, Gabon, United Republic of Tanzania; Colombia; Burma, Thailand;

Czechoslovakia, Hungary.
/6 6 6
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(Mauritania, Mexico, Trinidad and Tobago). In tne United States, some become
saleswomen or waitresses.

In Poland, a ember (DC educated women are employed by cultural centres in
rural areas (libraries, institutes, reading -rooms and club-caf4s) and by post
offices.

In Greeee, women in rural areas who have attended a school or completed their
studies cnn find eeeployrent as dreeemakers and hairdressers; there are also a
number of openines in the education and health services.

So:. of the replies :ive details about the employment opportunities offered
to woen in rural areas which are not exploited by them for lack of training.

Thus, there are openings in the medical and social services in Cameroon,
Mauritania, Mexico, India, Jordan and Italy, in the education cervices in
Cameroon, Mauritania, ,iieeria, Drazil, India, Jordan, Lebanon (for domestic
science) and Italy, aed ia rural coiriunity leadership in Cameroon, Argentina,
Indonesia and Lebanon.

In France, the tourist services provide opportunities of which rural women
fail to take sufficient advantaee.

Two efriyan countries and three Asian countries believe that properly trained
rural women could :a:Ike a valuable contribution in the handicrafts field. 1/

Thailand and Czechoslovakia state that rural women fail to take sufficient
advantuze of specialized jobs in agriculture, animal husbandry and light industry.

In this connexion, Burma cites posts in rural industry, Meeico employment in
business and Indonesia the opportunities offered in various aericultural sectors
and in eccneeic Lon.v:eilent.

Italy lists the er:,:loy:%ent opportunities which rural women sometimes fail to
tceee up because they lack the groper training: "health assistants and
pilyziothereeieta; nursery-scnool teechtn-s; psycho-pedac,ogical edvisers;
social workers; eccmulic Idvisers."

Guatemala and tt... :2;_,LtL/ic of Koreu express regret at the lack of training
,3mone rerel woren.

A 1-,iier f c,Juntrie 2! gave a nejative answer to the qeeetion on this point
in th IL2:7C0 Jecreteriat's questionnaire. however, it is :sot easy to tell (except
ie the cuse r:aho:Ley) whether such replies should be interpreted us referring to
a luck of t.,qi.!iti7 wc:Len in rural r Ll. or the non-e..istence cif employment
opportunities.

.011MIMIBINIO

1/ .jabJn ('n th handicrafts fie) d - sewing, gasket -making, pottery, etc. --

there are liaretive ;.rof,sc:;ional c,pportanities which women fail to take up for lack
of training; and information''), Niger; Iran, Jordan, Syrian Arab Republic.

2/ Da:lcmey ("There are no opportunities for women in rural areas. Moreover,
trainine Veni,:uela; Ceylon, ypr Iraq.
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TV. 7T,Trf,TE FOP Tri7;.1,

aural develonrent is closely linker to the development of education in the

areas concerned for it is throu-h the action of 'yen end women, action which is

all the more effective if the ..ren and woolen in question hnve received adequate

trainim7, that tnnsfornations can be made. However, ns was recently made cleer

by re-ionnl studies prepared for the 'Iorld Conference on tericultural Education

and Trainine, teachirr- nnC traininr systems ere in riany cases not adapted to the

real needs of develornent iodeed, they have also fallen behind in relation to

the primary needs of the entire development procels. 1/ It thus seems to be

vitally necessary to rethink education in the context of develorment.

However, c,.re should be t-hen not to attribute ma.ic powers to education,

which is oeli tie ele-ent in a comlex systm. Develonrient problems will not be

solve(! by education alone, since it is only one of the factors rakin- for

eha-es in the environment To be effective, its action presupposes tht
Pducqtion iz inte-rnted in develorment, and needs to he accompanier'. in -ractice

by a whole series of reasureq reforr and incorec. nolidy, aertrian

reform the nrovision of the Laz,i- t:quir-lent for a rand ny:ifs2:11, etc. 2/

In the context of .oelit.,, of Access of women to education, the inouiry by

the secretariot reveals ..lor worien utilize the educational facilities

,,rich arc qirectiv related to rutA develo.-ment, newly, functional literacy

pro mmes and the various types of e-ricultern1 ecucation and trainin-. It also

shows the verious .ntas,zres ceqetries with a view to inte-ratin lenen in

rural 'treas in ,Jevelcem?nt.

runctioeal lit(rncy trainin-

eroerames 'tr.: in -re ress ie "luny countries and are often directed

at rural Areas :.equate fncilitie are beine nrovided. Thirty-ei-ht replies. 3/

eention the various nethorities resporsible at the local reeionnl or national

Lv21 for liter1c7, rro rae-01 or clme-ti-re. in rural areas.

1/ F-0-=,C) rT/7.7/70. vol. I.

"duc-tiol r),,v_lorrir.lt in t 7,nvirorment ('"W2/247), n,

:1-eria, rwrunai. C.encrocp Gabon Ghana, Ivor, t-naJt, Kenya Liberil

--ne 'r -eli, .1-er reople:3 7,epublic or 4-1 Con,-r) i;ierm Lon(!

;H.t ro-inican Pr,public, "exico, Unit,?1 fltnes.

r,,irs rara 5Jrnq 7crlon, rvpruT,
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Thirty countries 1/ renii:Id that their prorTames provided for functional
literacy projects.

-Functional literacy work should be taken to mean any literacy operation
corceived as a component of economic and social development projects.

It is distinmuished from so-called traditional literacy work by the fact
that it is no lon-er nn isolated or distinct operation - let alone an end in
itself - but makes it possible to treat the illiterate as an individual in a
mroup context, in relation to a 7iven environment and with a view to development.
By its nature, a functional literacy prcr:ramme is related to precise collective
and individual needs; it is made to measure , differentiated according to the
environment and to specific economic and social objectives. 2/

The approach in functional literacy training is selective and intensive,
inte-rating the educational effort into a development project.

Most of the countries mentioned above had expressed the desire to participate
in the Experimental World Literacy Prce4ramme initiated by the umrsco General
Conference in 1964, which included a number of functional literacy projects that
were -radually put into practice starting in 1967.

Thirteen major pilot projects including' several subprojects, as well as a
number of micro-experients, are currently being carried out under this programme
in various countries. :Arm of the projects and three experiments involve
coull6ries which submitted replies for inclusion in the Present report. 3/ From
the development airs for each Project and the people benefited, one can
appreciate the importance of the place occupied by rural regions and population
in this Pro-rarrle.

In a recent UNESCO document, 4/ reviewin^ the present situation of the
Experimantal World Literacy Fro-ramme, we note that a functional literacy project
has just been initiated in the liger, in the rice-.rowinm, area of Tillabery,
which will involve 15,000 farmers. Accordinl 'o the reply from the Niger, this
-rojec* .111 be combined with the establishmen6 of credit and co-operation
institutioqs.

1/ Llferia, Grbon (planned), Ghana. (ni.lned), Kenya, Liberia, Madagascar,
-ali, 'T7uritania, People's republic of the Congo, Sudan, United
Republic of Tanzania; Dorinican Republic (planned), Guatemala, Mexico. 'brazil,
Parn-ul.y, Venezueln: 7urma, Ceylon, Cynrus Iran, Iraq, Laos, Republic of Korea,
Syri-in Arab Thailand Turkey; Mita.

2/ Functional Literacy, Why and Pow (Paris, VIET°, 1070), p. 9.

3/ Ll .eria, *lacin.ascar, Sudan, United Republic of Tanzania, Venezuela,
Inch , Tr-n, Syriln Arab n,epublic Al,?eria

4/ 7xperimental Uorld Literacy rrorramne, promreas made and present
situation, Paris, (. July 1971, 1D-71/COHF.43/4.



E/CN.6/566/Rev.1
English
Page 55

The same document states that functional literacy components are include:

in a-ricultural and rural doveloement projects in Kenya and Guatemala and that

similar projects proposed by plannin missions and drawn up with the Governments

of Gabon and Iraq are noir only vwaitine the necessary financing.

Some of the renlies to the ouestionnaire rive additional details on the

status of projects or their objectives.

In the vecple's Republic of the Conro, the functional literacy prop rammes

have not yet been developed to the point where they can provide teachin,

inte-rated in the country's eeeomic and ocial developnent Plan. In enterprises

which already erovide literacy trainin-, the pro-rammes are designed to improve

output.

Laos states that it ha proerannes designed to live professional and

technical trainin: to farmers for extracting- the greatest benefit from their land

by the introduction of the double-cro-pine system based on irrigation.

Proeramme content stre-ies the development of agriculture and husbandry. the

or-anization of production, and health and nutritional nroblems.-

In the United Republic of 'Tanzania, where aericulture is reearded as the

basis of develoment nnd literacy training for adults is "iven priority in efforts

to broaden education, the cbjectives of functional literacy work extend beyond

the bounds of the projects themselvez the purpose of functional literacy work is

to enable the country to implement its nolicy of independence and to help the

people to live better.

Given the current state of our documentation, we cannot tell to what extent

women 't,,e fit from these nrojeets. However, one nay nssume that they are

affected 1:;., the pro:reeeees aimed nt aericultural workers.

In answer to the questionnaire from the UNESCO secretariat risking whether

there were any literac Pro 'rpm intended solely for women, 12 countries 1/

renlied in the affirmative and 29 other countries 2/ in the neeative. There is,

however, a lack of details about thee: nro-frnmmes.

It is none the lest true that the knowledge acquired by women who have

received literacy training in mixed or special classes has an influence on the

connunity. : :ew attitudes are created, since some of the conditions necessary for

rural development are brought toeethcr in this way. Literacy can chance the

whole work procedure and usycholoey of the farmer as reeerds the use of new

techniques, innovations, savine, of credit, etc. It can also ereatly help

1/ Kenya, !!adaeescar, Nieer, tUreria, Sudan Guatemali; Burma, Iraq,

Thrkey, Yer.:en: ralta.

2/ Liberia, uritania, r,ole.c r),erublic of the Con, -o, f7i2rra Leone, Uelted

Republic of Tanzania, Dominican Renublie, !:exico, United States; Argentina,

Brazil, Colombia, varaeuay, Venezuela: Ceylon, Cynrus, Indonesia, Iran, Japan,

Jordan, Laos, Lebanon, Republic of Korea, Syrian Arab Republic, Thailand;

Czeehoslovehie, Finland, Greece, Italy; St. Helena.
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the wonan it her ho. e :11 the values llowevrr Atached to literacy usually
only coet into operation when t.IL othr (Actors which play a key role in
euvelopeeet are al.io there e. it is useless for a farmer to be credit-ninded
unless there are credit institutions. or to be capable of exercisinm tenancy
riehts if there has not been lap,' reforr or to know how to plant new seed unless
it is available for purchase.

Amone the other Vectors in rural development, particular importance has been
attached to aericultural education and trainin7.

2. Lericultural education and traininl

(a) The rrcsent situation

The firet world Conference on A-ricultural ]dueetion and Trainitr, which met
at ronenneen in the nu-rer of 1970 was the occasion for a particularly valuable
exchanee of experience on the nroblems ,eiich arise in this field.

rirticular stress eas laid on the importance of a-riculturel education as
one of the conditiona for the develcoment of rural communities. The need to
adant education at all levele to the requirements of rural development as part of
a ,eneral reforr of education was emphasized and discussed in its most important
aspects.

P.-ricultural education Tust ceese to he the roor relation of education
as a whole. To do so it runt erer-e from its isolation. Instead of !soin7.,

separete kaow.n- nothine of one another, general education and
technical a-ricultural education "ust draw closer to ether and lend each
ether nueport at every level. Lnd a-ricultural education must have a share
in the ereat (p.ye!.ent for the re-eneration of education as a whole which is
tt. 1)r,:7;ent devA.onin, allost everwrhere in the world. of all branches of
0.1u'ntion, it is the one with most to :rain from this movement - althou -'h the
day 11y well colo when it will haw.: most to contribute to it. For, in spite
of its comelexity, the eeneral trend of this .iovement of re-eneration is
already clear: it is the buildin, of a new educational structure combining
in a ein le e:fet- the new Parrs of school and university, reneral and
technical educatioe and activities concerned with occunntional refresher
trainine, intellectual imerovement end the rrceotion of cultural pursuits in
such 1 wa ,1:7 to ensure that all have f,ir opportunities of life-lone
education. Thie. as I sice it, is the eore or less ior_3diate future of
_ducntion, :nd this also, I sure, the -rent chance for the rum)l
world, wide!! 1,? roused fry !! its staemtion, rescued from the neelect ie
which it lain, and liberated fro the 1:.chles thrtt restrain it, oelv

elocation e;' this t:!rf_l, 2/

1/ . Phi Literece_'ins Dovjornnt (Flrin, tTESM, 1970), D. 51._ _
2/ Tor1.1 Conference on f.riculturel !'ducat inn

and ibid. vD1. I.
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"hile they did not overlook the nroress and the efforts made in the sphere

of agricultural education, the speakers stressed the ,,rave inadequacies in this

field and the (-Treat arlount of work which countries would have to carry out to make

the best use of human resources in rural regions and to adapt education to

development and ensure the progress of the rural community.

In addition; the reports submitted to the Conference on the questions

relatin'; to the various levels of a-ricultural education and training, to.-,ether

with the regional studies -11(1,, it possible to identify the various forms taken by

those questions in several countries as a result of their specific conditions and

needs as well as the inequality of their resources.

It is true that the need was recoanized for a different approach by each

country and for appropriate solutions. However, the Conference brought out the

main points of concern end the trends '!;rich are emerging in dealing with the

inadequacies noted: vocational training for agricultural workers, prevocational

trainina for your,- people at the primary and secondary school level, training of

teachers and nrofessional staff, aariJultural extension services and rural

anllation, creation of snecializeu bodies to promote education in the light of

development needs, extension aad diversification of post secondar and hirher

agricultural education, the founding of institutions to undertake the inte!lrated

functions of education research and nrovision of extension services, are all

,:oals which the countries participatine in the Conference set themselves.

The need for efforts specially directed at promotirv: the training of country

wagon became particularly evident talrina tie discussions at the Conference.

Specialist studies had already alerted intIrnational development bodies to this

problem some years a-o riven the rcle of women in agricultural operations,

it is also essential that they shauld be ,iven an education bearing upon the

problems of rural development ar. be fully awakened to the important part which

they can rolaY in that development . 1/

;le shall attennt to determine, as far as possible, the extent of the

narticipPtion by eirls and worsen in education and agricultural training, as

revealed by the replies received from countries and by our own supplementary

docurentation.

(b) Participation of women

There were only 30 replies 2/ which supplied concrete data on the access of

7irls and woman to agricultural education, althouot those data are neither

complete nor comparable.

1/ L. 'Talassis, 17,conclic Develonnent and the?roarammina of Rural Educatio

(naris, MESCO, 19(4).

2/ Cameroon Ghana, *auritania; Guatemala, Mexico, United States;

"ar.1-Ly Vvnuz,la Tran, Traci, Jan11 , Jordan Republic of Korea, Turkey, Yemen;

Bolaiun, Czechoslovakia, Federal Republic of Germany, France, Greece, Hungary,

nolmd, Spain, Switzerland., USSR, Byelorussian SSR, St. Helena, 'Albert and Ellice

Islands, Pritish Solomon Islands.

/ .
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Five er the atqwe reeli e- briefly outline 1 neeative picture: Jordan and Yemen

replied that they did not provide agricultural education and ilauritania that 'there
is no agricultural education for girls"; Guatemala stated that there was no

participation by eirls and women in agricultural education; Paraguay said that,
although there was no legal barrier to the access of women to agricultural
education, there was no establishment capable of accepting them at the primary or

secondary level.

Information taken from UNESCO documents revealed the place occupied by women
in agricultural education at various levels in a number of countries.

There is a particular lack of documentation concerning the elementary level of
agricultural training, which sometimes coincides with adult education. None the

less, we found 80 women among a total of 200 persons in schools of agriculture in
Ceylon in 1068/69, while there were none in similar institutions in Burma, which
in 1968/6n had 400 students, or in Iran and Thailand, which in 1969/70 had 150 and

99 students respectively. 1/

The reply from indicates that the task of women's agricultural training in

the villages is entrusted to Practical Orientation Centres (COPs), which provide two

years of instruction after the Diplame d'Etudes Fondsmentales. A project for, the

establishment of 30 COPs in five years (1969-1973) is currently being implemented
with the assistance of the TLO and UNESCO. Women teachers for the COPs are trained

at tie teacher-training school for women's technical education (Ecole Normale
d'Enseienement Technique Feminin) (four years of study).

Poland stated: "There are at present in Poland approximately 2,000 agricultural
training schools with a total of 67,297 pupils, of whom 50,000 are women. These

schools provide a Iwo-year course. They are open to young people who live in the
i-mediate vicinity and assiet to a large extent in keeping young people in the rural
environment: they also play an important role in improving agricultural working

Methods. Grauuates of these establishments can continue their studies in
aericultarel secondary schools or in general high schools for workers."

The United States replied that the proportion of women in agricultural education
was minimal: 0.7 per cent of the total number of students in 1969. We have,

however, no detail:: on the level of education to which these figures refer.

With re- rd to secondary agricultural education, we have been able to assemble
a certain amount of information in annex V, from which it can be seen that the

number of girl students is limited except in some European countries (Austria,
Beleium, Czechoslovakia, France - where there is a striking difference between the
number of female students in agricultural colleges and lycees - Hungary, Sweden,
Yuen lnvia) and the USSR. In addition, it can be seen that Costa Rica has
extremely high levels of female participation, the interpretation of which would

require a more detailed analysis.

Iraq replied that "although agricultural education has been made accessible to
both sexes, girls ant, women do not enter agricultural secondary schools".

In Poland there are mixed agricultural secondary :schools with boarding;

facilities. They are mainly situated in large rural centres and provide education
at a level equivalent to that of secondnry education.

1/ For all four countries, see Aricultural Education in Aaia (Paris, UNESCO,

1971. /...
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Japan.s rely, which provides data for the year 1970/71, indicates that

64,030 girls were attending (79 senior secondary a.'ricultural schools- on the

other hand, there were only 241 pupils in the six agricultural training, courses

for girls and 1,048 .7irls at the 53 farms used for the practical tra'ning of

youn-, rural workers.

Cameroon quoted a figure of 11 :*.irls out of an over all total of r. pupils

in all types of agricultural training, including higher-level training, a

1970/71.

The Federal Republic of Germany provided separate statistics for different

types of agricultural education received by women. The percentages of women

students ranged from 1 per cent (agriculture, viticulture, pig farming) to

100 per cent (plant protection aides) in student bodies of varying size and

probably, for training- at different levels. As the total numbers of students of

alriculture are not mentioned in the reply, it is impossible to see to what extent

equality of access of women to this type of education has been achieved.

In any event, secondary agricultural education is only a very small part of

the total secondary technical education effort in all the countries for which we

have comparative figures (annex V), the exception again being Costa Rica.

In the report of the Chief Rapporteur to the Copenhagen Conference 1/ we

read: "IAost systems of technical and professional training have failed to

apnreciate the importance of the social, economic and cultural implications of

change in rural societies and institutional structures. A grave deficiency in

both T:Ticultural education systems as well as in the rural services of many

countries is that little, if any, account has so far been taken of the place and

potential of rural women in the whole process of development.'

Very little information was riven in the replies received with regard to

numbers of students by sex in higher agricultural aCucational establishments.

Paraguay, without indicating the year, quoted a figure of 18 women as

against 204 men in the School of Agronomy.

In its reply, France oentioned that in 1970 the Percentages of girls in

shortterm and long-term higher agricultural education were 7.5 and

12 respectively.

The reply from the Federal Republic of Germany provided, as in the case of

arricultural secondary schools; fi-ures end percentages relating to the

'participation of women in various sections or types of higher agricultural

education in 1970: 14 women, representing 1 ner cent of the total number of

students in the 13 schools for agricultural en-ineers 6.7 ner cent of women

amorr, the students of aJ'riculture at university level.

1/ qorld Conference, ibiq., vol. I.

/4
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Iraq stated that there were 27 0.rls at the Agricultural College of the
University of Baghdad and three girls at the Agricultural and Veterinary College
of the University of ilosul.

Nevertheless, we were able to establish for most countries the proportion of
girls in the entire student body and among agricultural students, as well as the
proportion of agricultural students in the total number of students (annex VI). 1/

Fisure 3 and table 5 show the breakdown of countries according to percentage of
girls among agricultural students, on the basis of the data in annex VI.

The country with the highest percentage of women among agricultural students
is Bulgaria with 46.7 per cent, it is followed by Finland (39.0 per cent), Poland
(38.3 per cent), the USSR (27.4 per cent) and Czechoslovakia (26.8 per cent); the
r.ext six countries in decreasing order of female participation, Cuba, Thailand,

Jugoslavia, the Federal Republic of Germany, Hungary and the Dcminictn Republic,
have one female student for every four male students in higher agricultural
education.

From the data in annex VI we may note the limited nature of participation by
girls in higher agricultural education and the fact that this low participation
seems to be relatively independent of the level of development of the countries
concerned.

The commission which studied higher agricultural education for the World
Conference at Copenhagen sought to alert the participants to the consequences of
this failure to utilize the potential represented by women: "It was unanimously
a;reea that women play a key role in rural development, and the fact that female
education hau received scant attention in agricultural education systems was
deprecated. Some universities had developed courses in home economics, but much
t;reater attention murt be given to the training of women who will be employed in
the exten3ion work, con. :unity development work, the processing industries,
administration, nutrition and home economics, and in teaching. The Commission
recognized that a vast rez.ervoir of untapped talent existed in the female
population of develnpinp: countries and that agricultural education must play a
leading part in the release of this potential. if women were to play a full role
in rural develorment. 2/

1/ :hobe hfri2an countries which do not report any LAudents in higher
agricultural education are served by regional establishments in neighbouring

countries.

2/ Op. cit., vol. I.

I.
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Figure 3. Breakdown of countries according to percentage

of girls among agricultural students

nunber of countries
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Region

AFRICA

Table 5

Regional brenkdoTqn of countries sco.2xliniLtommVtlim
of ,irL a-x:eultural students

Percentage of girls

0-4/, 5-95

Burundi
Cameroon

Liberia

Sierra Leone
Sudan

Ghana

Nigeria

10-15%

Algeria
'1adagascar

15-20% 20% and over

AMERICA,
NORTH

Costa Rica Canada
Guatemala
exico

Trinidad
and Tobago

Cuba
Dominican
Republic

Ai !ERICA, Colombia
SOUTH

Brazil
Venezuela

Argentina
Paraguay

Cyprus

India

Iraq
Jordan

Iran
Japan

Lebanon
Republic
of Korea

Syrian Arab
Republic

Turkey

Burma
Ceylon

Indonesia Thailand

EUPOPE Belgium
Greece
Italy
Spain

Denmark Austria
Norway United
Switzerland Kingdom

(Northern
Ireland)

United
Kingdom
(Scotland)

Netherlands
Sweden
United
Kingdom
(England
and Wales)

Bulgaria
Czechoslovakia
Federal

Republic of
Germany

Finland
Hungary
Poland
Yugoslavia

USSR USSR
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3. Policies for the advancement of women

r)f' t1te condition of rl.ral women in relation to their contribution to
development nas urompted various countries to take concrete measures both to
promote the access of frirls and women in rural areas to education and to facilitate
the integration of that education into the rural development process.

(a) I:easureo tal:en to facilitate the access of girls and women to education
in rural areas

A number of countries 1/ replied that girls in rural areas had equal access to
education and that, as a result, there was no need for special measures to be taken
in this regard:

"P.t the institutional level there are no de facto or de .lure barriers to
the admission of women to edLcation" (People's Republic of the Congo).

'The law concerning general organization of education in Gabon
(No. 16/r6 of 9 August 1966) provides in article 4 that 'equality of
opportunity for both sexes ... shall be guaranteed by the State'. This
provision of the law is applied strictly throughout the country, and
educational establishments admit non-boarding pupils of both sexes without
distinction' (Gabon). "The facilities available are open to country girls
and women as they are to their urban counterparts" (United Republic of
Tanzania). "The same opportunities for boys as for girls" (Indonesia).
"!:o special measures for country girls' (Japan). According to the reply
from Hungary, such measures are not necessary in that country.

The reply from Switzerland states that "in rural areas, girls are
increasira;ly treated on an equal footing with boys. In central Switzerland,
for example, they are admitted as day pupils to Catholic establishments
which have heretofore been reserved for boys". Poland draws attention to
the creation of a network of eight-year primary schools open to all

chilaren; full implementation of the obligation to provide education through
the creation of a system of special schools for retarded and disabled
students and of schools for workers; the introduction of individual teaching
in the pupil's home, financed by the State'.

Several of these countries stressed that schooling is compulsory, which
equalizes opportunities as between sexes and regions.

According to the replies from the USSR and the Byelorussian SSR, equality is
ensured also by a number of measures adopted in those countries, such as free
education, the boarding-school network, the scholarship system and the faCilities
accorded to girls of the various local nationalities for admission to the
university and to young persons studying by correspondence (supplementary paid
vacations, reduced-rate travel), and by the transport and refreshment facilities
provided for pupils in rural schools.

1/ Purunii, 1!-3meroon, qabon, "ireria, People's Pendblic of the Congo, Sudan,
United Republic of Tanzania; Canada, Guatemala; Argentina, Paraguay, Venezuela;
Indonesia, Japan, Laos, Syrian Arab republic, Thailand, Turkey; Austria, Belgium,
Czechoslovakia, Treece, Hungary, alta, Poland, Switzerland; USSR, Byelorussian
SSP, St. Helena, Gilbert and Ellice Islands.

/...
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The expansion of the school netirorh and onrticularly of ,irls boardin7.

schools 2/ has facilitated the access of r,irls to education in rural areas in

some countries. Gabon states that there are boardim; schools in the
lame urban centres and in some of the rain re "ional toims but that their numbers
are insufficient.

The scholarship system is used to promote the education of country drls in
India (where school uniforms canteen services and books are also nrovided free)
and in France (41arwr scholarships for youno: people from rural renewal areas ).
France has also expanded its school bus service.

Some countries 3/ or-anize various types of socio-cultural animation, social
centres and literacy courses for country women.

In Liberia, the United States, Iraq, Pustria, France and Sweden, ayeat
importance is attached to the dissemination of information on the career
opportunities open to girls from rural areas.

In Nigeria and the Federal Republic of Germany, a special effort is directed
at parents in rural areas, in the case of the former to persuade them to send
their daughters to school, and in the case of the latter to improve their
relations with the school. Campai,ns to promote female school attendance' are
carried out in tiauritania and Ghana.

The problem of the lack of teachinr staff, especially female staff, in rural
areas has attracted the attention of the authorities in some countries. In

Guatemala, for example, when two posts are available in e. rural school an attempt

is made to appoint one man and one woman, in India, female teachers have been
employed in laro,er numbers and measures have been taken to provide thew with
housitv, and a special allowance material incentives for female teachers working

in rural areas have been developed in Jordan. Similar measures are mentioned in
the reply from the Byelorussian SSP. Two other countries - Plexico and Trinidad

end Tobago -. also stress the need to recruit nnd train the necessary teaching'

staff for rural schools.

2ome countries have taken le-islative measures or have created bodies or
ina..itutions to promote the access of woran to education, but they do not always
specify in their replies the extent to which these measures affect country women.

Burundi refers to the establishment of an official department for out-of-
school education for women and of an office for home economics and social education.

1/ Cameroon, Gabon, Ghana, Kenycl (elan to construct iris' boarding schools

in rural 17e( Virer, Sudan. exico Lurma, Cynrus, India, Iran,

Iraq, Jordan, Laos, Lebanon, Turkey Bulraria, France, Italy, Poland; USSP.

Byelorussian SSP.

2/ In the countries underlined in the nrecedin footnote.

3/ Burundi, Ghana, Ivory Coast, Liberia, 4irer. Iran, Iraq. Greece, Italy.

/
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India mention:' a crelnai-n carried on the "ationnl Council for the

Diucation of 'Toren as uell as a nrojeet in that field which ia not, under study.

Switzerland replies that the folloin measures have been taken.

'Introduction of vocational examinations in the various sectors of

activity of country.wonen.

Creation of a Girls' r.ducation comnission by the Conference of

Cantonal Directors of education. This Corns ission has studied rays of

affordine eirls the same educational onnortunities as boys.

At the local level: the enecteent of cantonal laws to ner'iit the

imnlenentation of reesnres envisaed or decided upon at the national level.

The plan adopted by the Covernwent of the evelorussian SSn for 1971 nrovides

for the allocation of increased material means and the construction of school

buildings and well- equipped laboratories for rural echools.

Some countries have taken sreciel measures to facilitate the access of

country '-irls to education. Thus, in 7.enya, the standards for admission to

eecondary schools are lower for '-iris than for boys, in the Sudan. efforts are

rein- rade to accelerate the school enrothent of 'iris to briny* it up to that of

boys. in Ghana, the establishrient of trainine centres for country eirls is one of

the measures adorted toencouraee rural female education in that country in

Venezuela, girls fray] a rural environment are Lein'* elven priority in admission

to the schools for domestic economy demonstrators Poland mentions the creation

of a sufficient number of places in nostprimara schools for all nuoils who

comrlete the eieht. year nril.:ary sclieol course. the introduction, in sone reeiona,

of compulsory voe-,fienal education the creation in the rural centres, of

branches of schools of a'-riculture ano. of eeneral and vocational secondary

schools for adults..

(b) .leasures taken to facilitate the jute-ration of the education of

country eirls and women in the rural develep:nent eroccss

Forty-one countries 1/ erovide information on this noint. .i.ht other

renlies 2/ state that no ,leasurea have been taken in this retard or that none

were necessary.

1/ tiurundi, (Janeroon, nehcey Cabon, Chana, Ivory Coast, Kenya, Liberia,

*huritenia, "ieeria, :3.erra Leese, Sudan, United Fenublic of

Tnizari71. Trini.'aC, and Tab' to, United ftates. Areentina,

Ceilon, India, Indonesia, Iran. Iran., Jordan, Leee, bAtnon, 7epublic of

:rab Thailand, Turkey Federal Republic of nermanv, France,

Traece, Itnly, r(77)'' Dyelorac5ien :'SR ("filbert and Alice Islands.

2/ Celt,' Lia ,

nur, -ar7 T:71 ends ,

Britiaa

/ .
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Some countries are ralan- efforts ai-ler: at adantin7 the education they
provide to the realities of rural life.

The renly from Cameroon mentions refoms of primary education curricula an'
the develonment of domestic science training; various courses in domestic
economy, house1eepina or hygiene have bean introduced into school curricula in
tigeria, the Sudan, Brazil and India: in Gabon 'the national educational system
has created, at the primary school level, domestic science centres and, parallel
with the first state of secondary education domestic science schools", the
general ducation curricula in sierra Leone inclnda initiation courses in rural
activities the reply from Jordan mentions tne establishment of a vocational
Training. Institute for ',omen. the United States mentions vocational refresher
courses for women; the reply from Ceylon speaks of courses in agriculture and
animal husbanary-

The reply from Ghana mentions an aaricultural and domestic economy extension
proaramne and the development of technical and vocational education; measures
such as the traininr of airls in agriculture and child carc and the implementation
of education and vocational - uldance proarammes for country ;irls are envisaged
according to the reply from Liberia, the opening of "a domstic science and
commercial school" and "projects for the training of female rural supervisory
armies" are under study in !auritania. In Lebanon, "a project for the
establishment of a training centre for rural domestic aides and rural home
helpers" is in !zenaration.

In a number of replies, reference is made to various types of out-..ofschool
education and of rural animation:

The oraanization of Social Centres in 3urundi the recent establishment of
Rural (:4r1q1 Clubs in Dahomey; the setting up in every large village in Gabon of
qomenis Centres which provide elementary socio-economic and cultural training;
the activities of the 'iational OmTnization for ',omen in the United Republic of
Tanzania; activities to nro.a)te community 1?velopment ant'. young women's
attendance at the new technological education centres in !lex/co; the creation of
villa" libraries and reading centres in Durra: the establishment of social
centres providina information and 'uidance to country women in Iraq; development
of the Girls' Education Corns in Iran the activities of female rural advisers in
Laos: literacy proarammes in the finite. Republic of Tanzania., Iraq, Jordan and
Thailand; rural centres in Moain, groups for agricultural extension activities in
France; training in handicrafts riven to vomen in the Sudan and Ceylon. The
:Tiger and Greece also mention the participation of country women in out ofschool
educational programmes. The Federal Republic of Germany aives financial suPport
to women.s organizations and to the /ural Youth Oraanizations. The USSR is
Promotina the narticipa*ion of counter women in social activities by increasing
the number of care centres for Pre-school children.

Some replies provide nrecise details on the efforts being made to interrate
country girls and women in the development acess:

/
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The Ivory Coast has established a National Office of Rural Advancement.
Kenya has drawn up rural eeveloment projects applying equally to men and women;
the Republic of Korea mentions educational measures adopted by the orientation
services of the Rural Development Office; according to the reply from Turkey,

jut-of-school courses of varying types have been adapted to the particular
requirements of rural communities; the task as defined in the reply from Mali is

"to integrate women and girls in the rural development process through social
organizations of an educational character".

Guatemala lists several programmes designed to integrate rjr1a and women into
the rural development process; the Federal Republic of Germany mentions the
financing of seminars for women on rural development, and Poland refers to the
recent creation of an Institute for Rural Development and Agriculture whose aim
is to co-ordinate research into the social transformations occurring in the rural

environment.
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CONCLUSION

The inquiry by the ISCO secretariat has produced a good deal of information
on the access of girls an women to education in the context of rural development.

The rural condition is generally seen, by both men and women, as an inferior
status which weighs on their existence and on that of their children, whether in
the developing or the industrialized countries: "Here it is a drudgery and toil
increasingly carried out through cybernetics, computers and the machine. There it

is still the ale -old lon3 daily toil carried out by the muscles of man and upon the
back of his woman'. 1/

Faced with such disadvantages, the rural population often chooses flight as
the solution to its problems. Thus, the most dynamic among the rural inhabitants
turn towards the towns in an ever-growing migration which deprives the regions
concerned of their best people and hampers the progress of the rural development
which would tend to reduce the existing inequalities.

Women, who do not enjoy the same advantages in the field of education as men,
are the victims in rural areas of twofold discrimination - de facto discrimination,
since so far as proclaimed principles or legislative provisions are concerned there
are no obstacles to equality of access to education, either as between the sexes or
es between groups. There is more illiteracy, access to education is more limited,
drop-outs are more frequent and the opportunities provided by out-of-school
education programmes are more difficult to utilize in the case of rural women than

in the case of rural men or town-dwellers.

The data and documentation furnished by the countries which replied to the
inquiry point to the need for a special effort to deal with this'situation.

The task of eliminating the obstacles which restrict the access of women to

education and which are aggravated by living and working conditions in the
agricultural environment is thus linked with the duty to remedy the inadequacies
of education in rural areas. This twofold objective should be a feature of the
rural development projects of the various countries, and those projects should be
envisaged not merely as a means o:' increasing production but as an aggregate of

economic, social and cultural transformations.

While the educational needs of the rural population are recognized and
specified quantitatively, the problem of adapting the education envisaged to the
context of rural development is particularly acute.

A coherent strategy for edu-ational planning might envisage a new balance
between general clucation, technical and vocational training and the various kinds
of out-of-school education, within the framework of a polyvalent, flexible and open

1/ World Conference, ibid., vol. I.
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system uffordind multiple options that are easily accessible to all sectors of the
population. Tt iq in such a context that the z,J1ution to the proble.4 of the
training of rural women c:Aild be found.

In the meantime, under-utilized human resources, in particular those
constituted by the female population in rural areas, are still being neglected and,
consequently, ;riAemediably wasted. The present inquiry confirms this state of
affairs.

Since tha contribution of women to rural development is generally recognized
as important and the need for qualified professional staff in rural areas for the
purposes of the socio-economic changes already undertaken or plannei is widely
apparent, it is astonishing to see in the replies to the questionnaire received by
the secretariat that the types of training envisaged for rural women are related
above all to their image as wives and mothers and far less to their role in the
processes of production. Indeed, the extent to which girls and women participate
in agricultural education and training is, in most countries, alarmingly low and
is, moreover, rarely assessed, since studies on the subject generally pass over in
silence the role of women in this type of education.

It is to be hoped that this contradiction, which has already been revealed by
the work of the !load Conference on Agricultural Education and Training at
Copenhagen, will give rise in the various countries and in international
organizations to concrete, special measures designed to afford rural women the same
opportunity for education and advancement as their male counterparts.
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ANNEX I

Questionnaire on the access of girls and women to education

in the context of rural development

I. GEDIEriAL

1. What is the current definition in your country of the notion of 'rural

regions'? On what criteria was this definition established, for example,

demotmaphic, administrative, social, economic, other ...

2. Does the flight of the r.. al ponulation towards the towns constitute a serious

obstacle to rural development in your country? If so, please state why it

represents an impediment to rural development. Are more women than men

involved in this exodus? Please state the reasms why girls and women leave

the ccuntry for the towns. What are the main reasons for this exodus?

Have you noticed an increase in the flight from the countryside during

recent years? Please give details.

3. Do you believe that the town-ward flight of women from the country areas is

encouraged or impeded by the access of girls and women to education?

Is this exodus encourapPi or discouraged by the access of girls and women

to certain types of education? Please state which types of education.

II. EDUCATION

4. Please supply, if available, the most recent data on the access of girls and

women to the various stages and types of education in rural areas (number

of educational establishments and distribution of pupils).

5. Please supply the most recent data available on the access of Or% and women

to the various types of out-of-s,:hoc'. educational activities 11 rural areas

(number and distribution of courses or groups and of participants for each

type of activity 1/).

Please give the most recent data concerning the access of girls and women to

agricultural education (number of establishments, educational level on

admission, length of studies, number and distribution of students).

7. Is the number of illiterate women much higher in rural areas than in urban

areas? (Please attach any reports or studies carried out in your country

on this subject.)

a001110.0i1.1.

1: samples of types of activity: community leadership, literacy courses,

intensive vocational training c-Tses, cultural centres, co-operatives, etc.

/ II
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8. What nre the literacy services responsible for the literacy programmes
or campaigns in rural areas (a) at local level, (b) at regional level,

(c) at national level? Do the literacy proerammes provide for
functional literacy projects? Please describe the functional literacy

programmes of your country. Are there any literacy programmes intended
solely for women?

9. State the reasons for drop-outs by girls in rural areas. What are the

principal reasons for such drop outs? Are drop-out cases more frequent

in rural areas than in urban areas? Do girls drop out of school more

frequently than boys?

10. Is the educational system of the rural areas different from that of the

urban areas? If so, please state if these differences relate to the
structure of schoolir, the content of the curricula, the quality of the
teaching provided, material facilities (please give details).

11. E.) the general education curricula include an introduction to rural

activities? What are the subjects taught for this purpose? What

are the programmes specifically intended as an introduction to

rural activities for girls?

12. Among the difficulties which country girls and women may encounter in
getting education, please indicate those which affect women in particular:
lack of schools and boarding facilities, cost of studies, distances,

work outside the school, social and cultural factors, lack of information

and guidance, other factors. Please list those you consider to be the

most important.

13. Please state the measures taken to facilitate the access of country girls

and women to education fa) at national level, (b) at lccal level.

III. DEVELMIENT

14. What are the factors considered essential for rural development in your

country? (e.g.: augmentation of agricultural production, modernization

of :ural life, creation of new jobs in rural areas, training of qualified

rural supervizory grades, literacy training, rural education, expansion

of school enrolments, transformation of social and cultural attitudes,

expansion of non-agricultural sectors, etc.)

13. Do you consider the education of women as imperative for rural development?

Which type of women's education is in your view of primary importance

for rural development? Please state the measures taken to facilitate the
inteufration of girls' and women's education with the proceJses of rural

development.
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16. Please state the different activities, productive or otherwise, pursued

by women in rural areas. List those which represent important

contributions to economic and social development.

17. Please indicate the employment possibilities in rural areas offered to

women who have attended a school or completed their studies. Do these

women in fact, pursue occupations corresponding to their qualifications?

Please indicate also the employment opportunities offered to women

in rural areas which are not exploited by them for lack of proper

training.

IV. DOCUI 1ENTAT ION

la. Please cite (titles, references, bibliography) the studies or inquiries

carried out on the education of women in the context of rural development

and, if possible, provide the secretariat of UNESCO with two copies of

each report or publication
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Some statistical data shoving the number of girls receiving secondary
vocational education and attending secondary agricultural schools

(enrolments and proportions)
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Total numb*r of pupils
receiving secondary
voc..ilnal education

Pupils attending second-
ary agricultural

schools

Proportion of pupils
receiving agricul-
tural education to
total lumber of
pupils receiving
secondary vocational

education

Country Year 1/ Total Female female Total Pestle tamale Total heal.

AFRICA

Algeria 1965 3h,685 9,731 28.1 3,076 8.9

Ghana 1965 14,950 3,359 22.5 hh 4 9.1 0.3 0.1

Madagascar 1965 7,364 ... ... 178 22 12.4 2.4

Mali 1965 1,417 195 13.8 159 11.2

Mauritania 1964 197 13 6.6 7 3.5

Miser 1965 441 32 7.3 82 18.6

Nigeria 1965 22,610 3,969 17.5 ... Oe 000

ANBRICA, NORTH

Barbados 1966 2,362 1,29, 54.8 . 000 040

Costa Rica 1968 6,518 2,414 37.0 3,730 2,414 64.7 57.2 100.0

Cuba 1968 46.962 13,699 29.2 3,668 436 11.9 7.8 3.2

Dominican Republic 1966 1,831 861 47.0 119 6.5

Guatemala 1968 10,265 3,995 38.9 ... 000

Trinidad and
Tobago 1967 3,867 ',58.2 66.9 -

AMIRICA, SOUTH

Argentina 1968 485,724 223,7d8 44.0 3,611 394 10.9 0.7 0.2

WW1 1968 542,418 182,400 33.6 18,222 2,000 11.0 3.4 1.1

Colombia 1968 127,1602 79,160 62.1 7,930 1,268 16.0 6.2 1.6

Vinesuela 1/ 1968 127,3167 62,345 48.9 2,036 130 6.4 1.6 0.2

ASIA

aura& 1968 4,144 ... ... 598 14.4

Ceylon 1968 ... ... ... 25

Cyprus 1/ 1965 3,807 462 12.1 235 6.2

India 1964 440,183 91,026 20.7 17,749 24 1.4 4.0 0.3

Iran 1968 19,059 3,701 19.4 2,249 11.8

Iraq 1965 7,626 3,797 49.6 1,896 24.9

Japan 1968 1,892,481 787,462 41.6 91,506 2/ 22,068 24.1 4.8 2.8

Jordan 1965 3,267 253 7.7 271 8.3

Republic of Korea 1967 203,997 52,263 25.6 52,189 ii 4,163 7.9 25.6 7.9

Syrian Arab
Republic 1965 8,206 1,082 13.2 275 3.3

Thailand 1969 ... . . . 4,127 510 12.4 060 400

Turkey 1965 133,750 39,292 29.4 4,320 511 11.8 3.2 1.3

Yemen 1965 45 - 45 100.0
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ANNEX V (continued)

Total timber of pupils Pupils attending second -

receiving secondary ary agricultural
vocational education schools

Proportion of pupils
receiving agricul-
tural education to
total number of
pupils receiving

secondary vocational
education

Country Year 1/ Total female feral, Total 'Female female Total Pesale

EUROPE

Austria 1965 213,854 82,608 38.6 26,372 11,559 43:8 12.3 14.0

Belgium 1966 352,298 165,209 46.9 14.903 6/ 8,115 53.8 4.2 4.8

Bulgaria 7/ 1965 261.242 100,027 38.3 30,207 4114 11.6

Czechoslovakia 9/ 1965 287.351 139,971 48.7 44,380 20,163 45.4 15.4 14.4

Finland 1965 75,823 28,922 38.1 4,915 892 18.1 6.5 3.1

France 1969

Dycees 404 GOO 16,667 1,523 9.1 0.1

Colleges 10,970 6,314 57.6 400

lreece 1165 81.244 13,811 17.0 607 7 1.1 0.7 0.05

Hungary ly/u 04. 4116 4114 31,992 11.450 35.8

3etherlands 1965 554,647 232,776 14.0 37,125 1,407 3.8 6.7 0.6

Uorway 1965 65,029 24,292 37.4 7,480 8/ 332 4.4 11.5 1.4

jeeden 1965 234,701 116,429 49.6 6,339 3,081 48.6 2.7 2.6

Yugoslavia 1965 429,076 163.524 38.1 16,163 5,066 31.3 3.8 3.1

USSR

USSR 7/ 1965 3,419.700 1,605,700 46.9 584,900 211,500 36.2 17.1 13.2

3our7es: Development and trends inthEemension of education in Latin and
UNLZCO/MNESLAIREO. Paris. 1971, for Barbados, Costa Rica, Cuba, Ousters a,
Argentina, Brazil, Colombia and Venezuela

Agricultural education in Asia (Paris, UNESCO. 1971) for Burma, Ceylon, Iran
Thailand

Replies to questionnaire for Belgium, Prance and Hungary

World Survey of Education, V, (Paris, UNESCO. 1971) for other countries

*)11ESC'1 Utatintical Yearbook, 1970.

Aagnituie fll or negligible

.114 Data not available

1/ Academic year beginning in the calendar year indicated.

2/ Including evening courses.

1/ Not including Turkish schools.

4; including enrolments in forestry and fishery schools.

2/ Including data on forestry and fishery schools.

6/ These data include enrolments in schools of agronomy, horticLIture and forestry and
he economics.

L/ Including evening and correspondence courses.

3/ Including students at fishery schools.

/ Including evening courses for workers.

C bbean,
rim dad and Tobago,

Japan, Republic of Korea,

students of agricultural
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Number of agricultural 1/ students in the total number of third-level students,
by sex (enrolments and proportions)
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Country Year 1/

Total number of students Agricultural students

Proportion of
agricultural
students to total
number of third -

level students

Total Female female Total Female resale Total Female

AFRICA

Algeria 1968 10,681 2,398 22.4 87 10 11.5 0.8 0,4

Burundi 1968 361 23 6.4 17 . - 4.7 -

Cameroon 1968 1,899 103 5.4 69 2 2.9 3.6 1.9

Dahomey 1967 115 1 0.9 - - - - -

Gabon 1968 30 ... . . 24 ... . . . 80.0 ...

Ghana 1/ 1967 5,134 469 9.1 296 19 6.4 5.8 4.0

Ivory Coast 1968 2,943 428 14.5 . - - - -

Kenya 4/ 1968 1,878 ... ... 189 e40 ea* 10.1 ...

Liberia 1967 1,083 201 18.5 130 2 1.5 12.0 1.0

Madagascar 19od 3,629e 1,274 35.1e 137 20 14.6 3.8e 1.641

Mali 1968 420 46 10.9 79 . - 18.8 -

Nigeria 196d 9,775 1,395 14.3 685 140 5.8 7.0 2.9

People's Republic
of Ithe Congo 1968 1,485 73 4.9 - - - - -

Sierra Leone 1968 837 153 18.3 68 1 1.5 8.1 0.6

Sudan 1966 8,733 776 8.9 418 18 4.3 4.8 2.3

!kited Republic of
Tanzania 2/ 1968 1,410 00e ... 26 ... ... 1.8 004

AMICRICA, NORTH

Barbados 6/ 1968 385 149 38.7 - - - - -

Canada 1/ 1968 374,194 132,600 35.4 5,973 425 7.1 1.6 0.3

Costa Rica 7/ 1968 11,449 4,788 41.8 231 5 2.2 2.0 0.1

Cuba 1968 30,011 13,360 44.1 3.571 804 22.5 11.8 6.0

Dominican Republic 1961 4,086 999 24.4 45 9 20.0 1.1 0.9

1968 15,757 ... ... 620 ... ... 3.9 ..

Guatemala 1969 13,743 2,545 18.5 706 16 2.3 5.1 0.6

Mexico )1 1969 188,011 34,774 18.5 5,939 171 2.9 3.1 0.5

Trinidad and Tobago 8/ 1968 1,267 289 22.8 149 19 12.7 11.8 6.6

AMERICA, SOUTH

Argentina 1969 271,496 113,033 41.6 9,814 1,263 12.9 3.6 1.1

Brazil 1965 155,781 47,c11 30.5 6,137 345 5.6 3.9 0.7

1967 212,882 see 7,847 ... ... 3.7 ..

Colombia 1969 76,034 18,6E6 24.5 6,376 166 2.6 8.4 0.9

Paraguay 1959 3,051 940 30.8 142 16 11.3 4.6 1.7

1968 7,134 ... . . . 417 ... ... 5.8 Os&

Venezuela 1)64 41,372 13,770 33.3 2,655 241 9.1 6.4 1.7

1967 58,147 20,288 34.5 3,415 ... ... 5.8 ...



E/CN.o/5o6/Hev.1
English

Annex VI
Page 2

UNIX VI (continued)

Country Year 2/

Total number ^f students Agricultural students

Proportion of
agricultural
students to total
number or third-
level students

Total Female

I
female Total Female female Total Female

ASIA

Surma 1965 22,399 7,182 32.1 520 61 11.7 2.3 0.8

Ceylon 3/ 1965 14,816 4,754 32.1 94 13 13.8 0.6 0.3

1966 14,422 ... ... 153 ... ... 1.1 ...

Cyprus 1968 446 226 50.7 26 - - 5.8 -

India 2/ 1965 1,054,273 224,290 21.3 29,943 173 0.6 2.8 0.1

Indonesia 1/ 1967 119,039 29,880 25.1 5,499 898 16.3 4.6 3.0

Lean 1968 53,194 15,070 25.9 2,475 246 9.9 4.2 1.6

Ira. 1967 35,331 8,308 23.5 1,232 30 0.4 3.5 ode

Japan 1968 1,526,764 438,510 28.7 51,159 2,740 5.3 3.3 0.6

Jordan 10/ 1968 h,077 1,046 25.6 27 - - 0.7 -

Republic of Korea 1968 166,918 43,505 26.1 13,426 1,076 8.0 8.0 2.5

Kuwait 1968 1,320 611 46.3 - - - -

Lies 1968 542 78 14.4 - - - - -

Lebow 1968 33,587 7,208 21.5 217 17 7.8 0.6 0.2

Singapore 1968 12,447 3,939 31.6 - - - - -

Syrian Arab Republic 1968 35,005 5,932 16.9 829 44 5.3 2.4 0.7

Thailand 1968 37,141 16,359 44.0 2,681 602 22.5 7.2 3.7

Turkey 1968 143.279 26,787 18.7 4,118 377 9.2 2.9 1.4

EUROPI

Austria 1/ 1968 49,551 12,005 24.2 1,674 174 10.4 3.4 1.4

Belgium 1/ 1967 59,172 15,400 26.0 2,106 93 MA 3.5 0.6

Wiwi.' Aky 1968 90,024 43,199 48.0 5,965 2,786 46.7 6.6 6.4

Czechoslovakia 1903 103,595 41,1,4 39.7 11,983 3,213 26.8 11.6 7.8

Duman 1966 49,707 17,782 35.8 1,247 119 9.5 2.5 0.7

Federal Republic of
Germany 1968 4?0,904 115,165 26.7 6,576 1,371 20.8 1.5 1.2

Finland 1965 38,408 18,850 49.1 1,054 411 39.0 2.Y 2.2

1968 54,886 ... ... 1.384 ... ... 2.5 ...

France 1965 473,823 Iii - ... 4,126 ... 0.9 ...

Greece 1967 73,438 23,902 32.5 3,901 458 1.7 5.3 1.9

Hungary 1968 52,061 23,266 44.7 6,868 1,375. 20.0 13.2 5.9

Italy 1968 415,649 159,499 38.4 6,373 223 3.5 1.5 0.1

Malta Al/ 1967 1,512 470 31.1 - - - - -

Netherlands 3/ 1.67 77,896 14,406 18.5 3,239 491 15.2 4.2 3.4

Norwa 3/ 196d 24,115 6,214 25.8 061 51 7.9 2.7 0.8

Poland 11/ 1968 305,561 124,324 4o.7 30,696 11,763 38.3 10.0 9.5

Spain 1968 178,255 43,239 24.3 4.787 123 2.6 2.7 0.3

Sweden 16/ 1968 118,874 43,737 36.8 1,131 192 17.0 0.9 0.4

Switzerland 1965 . 32,921 6,526 19.8 906 44 5.5 2.4 0.7
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Total number of students Agricultural students

Proportion of
agricultural

students to total
number of third
level students

Country Year 2/ Total Female
ir-

female Total female
5

finale Total female

United Kingdom

England and Wales 1967 329.962 127,569 38.7 3,471 595 17.1 1.0 0.5

Northern Ireland 1968 13,331 li/ h,784 14/ 35.9 230 24 10.4 1.7 0.5

Scotland 1/ 1i/ 1967 32,092 10,057 31.3 920 118 12.8 2.9 1.2

Yugoslavia 1968 231,444 88,380 38.2 12,580 2,663 21.2 5.11 3.0

USSR

USSR 11/ 1968 4,469.705 2,091,400 46.8 427,992 11(,200 27.4 9.6 5.6

Sources: UNESCO Statistical Yearbook (1970) and Dpfigra4696ntI i XIMMUliOn of ea i
Latin America and the Caribbean, statist e ta, , 19

NOTES

Magnitude nil or negligible

... Data not available

Provisional or estimated data

1/ Accordinc to the classification used by UNESCO, "agriculture" includes the following fteldm of study: agronomy,
dairying, fisheries, forestry, horticulture, rural science, veterinary medicine and Wailer subjects.

2/ kcademic year beginning in the calendar year indicated.

2/ Universities and degree-granting institutions only.

4/ University College of Nairobi only.

2/ University College of Dar-es-Salaam only.

6i Data refer to the University College of Cove Hill.

// Including aultiple counting of students enrolled in sore than one field of study; actual total enrolment is
11,384.

y Data refer to St. Augustine College.

9/ Revised series. Not including intermediate and pre-university courses.

10/ Data refer to east bank only.

11/ Including even'ng and correspondence courses.

la/ figure comprises 413,756 enrolled in public universities and 60,067 in the Grandes Scoletand higher
professional schools. Includes multiple counting of students enrolled in more than one rield of study.

ul Including multiple counting of students enrolled in more than one field of study; actual enrolment is 1,149.

14/ Inclu 'ag 2,032 (192 female) students enrolled in part-time vocational courses.

12/ fulltxas students only.

11/ Including multiple counting of students enrolled in more than one field of study; actual enrolment is 115,610
(42,471 female).


